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TPEHYTHO MEHTOD

JlaTyMm mpuxBaTama MEHTOPCTBA: IloTnuc npeasokeHOT MEHTOpPA

HAIIOMEHA KAH/IUJATA
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YHUBEP3UTET YV BEOT'PAZTY — ®UJIOJIOIIKUN ®AKVIITET
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IMogaum o kKanaUAATY
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PaiHu HACJIOB TeMe IOKTOPCKe JucepTaIuje

Hassaniya as a Heritage Language Among Mauritanian Immigrants: An intrinsic case study
with Mauritanian families and immigrant communities in Europe
XacaHuja Kao HACJIEeHH je3uK Mel)y MaypUTaHCKHM UMHTpaHTHMa: HHTPHH3UYHA CTYAH]ja
Cllydaja ca MaypUTaHCKUM TIOPOAMIIaMa U HIMHTPAHTCKUM 3ajeHnIaMa y EBporu

Hay4yHe o0J1acTH KOjIMa NMPETE:KHO NMPHUIALA TeMA JOKTOPCKe AUCepTaluje

JJMHI'BUCTHUKA

Yixe HayuyHe 00/1aCTH KOjUMA MPHUIAJAA TeMa JOKTOPCKe qucepTraumje

Crynuje HacneaHor je3nka, COIMOIIMHTBUCTHKA, [I[puMemheHa IMHTBUCTHKA, [|BOje3UYHOCT,
[TopoauyHa je3udKa MOJIMTHKA, Je3ndKa MOMTHKA U TTIaHUPake

OobJ1acT HCTPAKMBAKHA KOjUMA NMPUIIAJAA TEMA JTOKTOPCKeE JUCepPTALUje

[Toponnuna je3nuka nonutuka, Oapkame HACISAHOT je3uKa, Je3nUKe U1e0oruje

IIpeaMeT HAYYHOT UCTPAKUBAHA

Hayunu ¢oxyc oBor ncrpaxupama o0yxBaTa MpeceK je3UUKe MOJUTHKE, TOPOJIUYHE je3UUKe
MOJIUTHUKE U OJIpKarha HACIETHOT je3MKa, KOjU CIIy>Ke Kao IVIABHU KOHIIETITyaJHH OKBHP OBE CTYAM]E.
OBu KoHIIENITYaTHU OKBUpH Ouhe Kopuinthenu Ha npuMepy xacanuje (Hassaniya), ,,aparnckor aujaigexTa
U MaTepmer je3uka KOJUM TOBOpUM CTaHOBHUINTBO 3amanHe Caxape, Hapounmto Mapu (Bidan) y
Mayputanuju, kao u Ha Teputopuju Ousie [llmancke Caxape y pernjama Sagya el-Hamra u Rio del
Oro” (Taine-Cheikh, 2007, ctp. 240). Takohe je MONPUIMYHO 3aCTYIJb€H Yy HeioBHMa AJDKHpa,
Mapoka, Manuja, Hurepa, Cenerana u JIu6uje (Abd El Aziz, 2018, ctp. 14). Melhytum, Taine-Cheikh
(2020) nHaBoau na ce Hajeehu Opoj roBOpHHMKA XacaHWje (MPUOTMKHO 2,8 MHJIMOHA O YKYNHO 4




MUJIMOHA) Hana3u y Mayputanuju, riae ynHe npudnmxHo 75% cranoBuuiutsa (Taine-Cheikh, 2020,
cTp. 246). Nako je y mupokoj ynotpedu y Mayputanuju, XxacaHuja HUj€ 3BaHUYHH THCAHU jE3WK.
MelyTtum, MOKe ce y TIOTITYHOCTH TPaHCKpHOOBAaTH aparicKuM NMUcMoM U caapxu 29 cnosa (Paul &
Rafuls, 2009). ¥ tom cmuciy, Ould Ahmed (2012) je nmojacHro 1a je XxacaHuja je3UK CBAKOIHEBHE
KoMyHuKaruje. To je BapujeTeT Koju ce MPUPOJIHO YCBaja O PaHOT ACTUICTBA, Oyayhu Aa je TOBOpHU
IMjajeKaT poJuTesba, cTapaTesba U IIUPE 3ajeAHMIIS, TOK CTAaHAApIHU apaliCKU HHUjEe MAaTepHU je3UK
HujeqHor Maypuraniia, Beh ce ycBaja TokoM hopmanHor oOpa3oBama (CTp. 44).

Onnoc u3mel)y aparickor je3uka u xacanuje y MaypuTanuju KapakTepuIle TUTI0CH]a, TIPH YeMy
OBa JIBa je3WUKa BapHjeTeTa UMajy pa3inyuTe, ajld KOMILTIEMEHTapHe APYyIITBeHe QyHKIHje. Aparncku
¢yukunonnme kao Bumu (H) Bapujeter, xopuctu ce y ¢GopMaTHUM KOHTEKCTHMA M Y4H CE€ KpO3
dbopmMalIHy HacTaBy, JIOK XacaHHWja, MaTepPHU JE3UK, CIY)KHU Kao Hwku (L) BapujeTeT W ycBaja ce
MIPUPOJIHO U JIAKO y KyhHOM OKpykemy U y apymTBeHuM kpyropuma (Ould Ahmed, 2012). Kopuctu
Ce y THIIMYHUM KOHTEKCTHMA, HIIP. HA MMUjaly, Ha UTPAITUILTY, Y JEKEPHUM Pa3roBOpuMa, HapOTHUM
npuvama, IMoesuju ¥ MY3HIH, U 4eMy CIIy’)KM U Kao CPEJCTBO 3a NpeHOoIleHe KyaTrype. Takobe,
YIPKOC TOME IITO HHje HU CTaHIApAM30BaH HU KOAM(DHUKOBAH, XacaHHja c€ KOPUCTH y (OpMaTHOM
mapketuHry, TB emucujama, paguo nporpamuma u yaconucuma (Ould Ahmed, 2012; Moulay, 2019).
be3 063upa Ha TO, XacaHMja U 1aJbe HEMa HHCTUTYIIMOHAIHY oapuiKy. [Ipema casHamuMa ayTopa oBOT
HCTPAKUBAKA, 0 XaCaHUJU HEMa HUKAKBOT JUTUTATHOT cajapxkaja, Oyayhu 1a oBaj je3uK joIl yBEK HHjE
MHTETPUCAH y AWTHTAJIHE ajaTe WM oOpa3oBHE MIaTGopme, MAKO je MPUCYTaH Ha JPYIITBEHUM
Mpexama, ykibyuyjyhu ®dejcOyk rpyne, Jytjyo my3nuke kaHasue, nogkacte 1 TukTok BU1e0 CHUMKE.

XacaHuja je OCHM TOTa MambHHCKH j€3MK KOJHM T'OBOPE 3ajeIHUIIC MaypUTAHCKE IUjacIiope y
Kananu, Cjenumenum Amepuukum JlpxkaBama u EBpornu. Y oBOM mmMpeM BHUIIEje3UYHOM KOHTEKCTY,
OH ()YHKIIMOHHIIIEC KA0 HACJICIHY Je3UK U Ka0 YKUBA TAIIMCEPHja MAYPUTAHCKHX 32jCIHUIIA Y IUjACTIOPH.
MebhyTum, HCTOBpEMEHO MOXKE e TIOCMAaTpaTH U Kao YIPOXKEH, YCIEI CI0KEHE COIMOJIMHTBUCTUYKE
cutyanuje, He camo y aujacriopu Beh u y Mayputanuju. Ould Ahmed (2012) HaBoau aa, Kako HUCY
yJlaraHd HUKaKBU HAlOpHM YCMEpPEHM Ka O4YyBamy XacaHHj€ M KaKO j€ OH UCKJbY4eH U3 0Opa30BHOT
cuctema, Beha je nmakma nocBehena mpoMoInju CTaHAAPTHOT aparcKor U ppaHIryckor je3uka (cTp. 49).
VY cBeTily OBUX pa3MaTpama, OYyBame XacaHHje I0CTaje HEOMXOIHO, HAPOYHUTO 3a TOBOPHUKE Y
TIMjaciopH, T/Ie HErOBO OUYBame MOJpa3yMeBa U OUyBambe MAYPHUTAHCKOT KYJITYpHOT HJIEHTHTETAa U
Hacjeha, BpeIHOCTH M 00M4Yaja KOJH Cy KJbYYHH 3a jayame 3ajeJHUYKOT HICHTUTETAa XAaCAHH]CKE
3ajeJHMIIE Y 3eMJbaMa y KOjUMa ’KHBe, Ka0 U HBbHMXOBUM MOpPOJUIIaMa y MaTUYHO] 3eMJbU. CTOra ce oBa
cTyauja 0aBHM OJpKambeM XacaHHje Kao HacleJHOr je3uka Mel)y MaypUTaHCKUM HMUTPAaHTHMA,
¢doxycupajyhu ce Ha MaypuTaHCKe MOPOAULIE U UMUTPAHTCKY 3ajelHUIly y EBponu Kao MUHTPUH3HUKY
CTyAM]y Clyyaja.

[IpBM KOHLIENTyaJIHU €IEMEHT OBEe CTYJHje je je3uuKa MOJIMTHKA, Koja ce, mpeMa CIoJcKoM
(2004), He omHOCH caMO Ha 3aKOHE, MPOIMCE U MpaBUJIa KOja PEryiuily ynorpely je3uka y 1aroj
ApKaBH, MHCTUTYLIMjaMa U 3ajeHHIIaMa, Beh U Ha o/uTyKe U U300pe KOoje MOjeMHIIN TOHOCE O TOME
KOJU je3uK he KOPUCTHTU y JABOJE3MYHMM WJIM BUIIEje3MYHUM KoHTekcTtuMa (ctp. 1). Hekn on oBux
n30o0pa crajajy y J0MEH 3ajeTHUIIE, Ka0 U MOPOIUIe U aKTepa KOJU MMajy aKTHBHY YJIOTY Y J€3WYKO]
MOJINTUIM U TutaHupamwy (Spolsky, 2004; Schwartz, 2010). [TojmoBH y 065acTH je3UUKe MOJIUTUKE KOje
Cy yBeJM HAy4YHHIIM, TOMYyT je3MYKe HICOJIOTHje, Je3MUKe MpaKce W yIpaBibama je3sukoMm (Spolsky,
2004, 2009, 2012), 6uhe peneBaHTHM 3a aHAJIM3y HPUPOJAE je3WUKE MOJUTHKE Koja yTHYEe Ha
UJE0JIOTH]e, OMTYKe U MPaKce MaypUTaHCKUX UMUTPaHaTa TOKOM YUTAaBOT OBOT UCTpakuBama. [lopen
oBe Tpu KommnoHeHTe, @ununosuh (2015) je nonana jesuuko audepcmeo Kao 4ETBPTY KOMIIOHEHTY
okBupa koju je ocmuciauo Cmoincku (2004, 2009). To je kJby4HH acmeKkaT je3WdyKe MOJTUTHKE H



IJIaHUpamka y KOjeM TOjeIMHIIN Y OKBUPY ojapeleHe 3ajeJHuIle MMajy UCTaKHYTY YJIOTY Kao Je3UYKH
JUJEPH U TUIAHEPH Y JOHONICHY OJUIyKa O Je3MUYKO] MOJMTHIM YHYTap CBOJUX 3ajeHHIIA, IITO CE
3aCHUBA HA TOBEPEHY U CONHIAPHOCTH. Je3uuxo audepcmeo ,,I0JIa3u OJl TMPETIOCTaBKE Ja CBAKU
mojerHall uMa MOTYhHOCT W MpaBo Ja Jenyje Kao je3WYKHd JHAep Ha Pa3IudyuTUM HHBOMMA
CIIO)KEHOCTH Y KOMYHHMKATHBHUM JI€aTHOCTUMA AJalTUBHOT, OCHAaXyjyher W aaMHUHUCTPATHBHOT
jesnuxor smaepctBa“ (Filipovi¢, 2024, ctp. 4). Komnonenra kojy je yBenma @umunosuh (2015)
HarjamaBa JIOKaJIHE WHUIM]jaTUBE KOje MOTUYY U3 caMe 3ajeIHUIE U KOje MPOUCTUYY W3 MPHUCTyNa
,OI03]10 HaBUIIE“ KOjH OAroBapa IMPOMEHJBHMBHM JPYIITBEHHM, OOPa30BHUM, KYJITYpHUM H
KOMYHUKAaTHBHHM MoTpebama IpyIiTBa. 3ajeHO, OBa YETHUPH IOjMa — je3uyka npakcd, je3uuka
yeepera N ynpasmarve jezuxkom (Spolsky, 2004, 2009), kao u jesuuxo audepcmeo (Filipovic, 2015)
Mory HaMm noMohu J1a cariieiaMo He caMO TIOJMTHUYKE U HJCOJIOMIKE MTPUTUCKE KOje Cy MAaypUTAHCKU
MMUTPAHTH MOK/1a TIOHEJIM ca COO0M y rjacropy, Beh 1 Kako OBE UJIC0JIOTH]€ HACTaBJbajy Ja O0JIUKY]Y
IbUXOBE je3MUKe NpaKce, ajl U HUXOBE M300pe y Be3u ca OAPKAKEM XacaHHje M CBOT €THHUYKOT
UJICHTHUTETA.

Jlpyru KOHIIENTYyadHU €JIEMEHT Ha Koju he ce cTyamja Takohe ocllamaTH jecTe MOPOIMYHA
je3nyKa ITOJIMTHKA, KOja c€ OJJHOCH Ha ,,eKCIUTUIIMTHO W OTBOPEHO TUIAHHPAmE y BE3M ca yHOTpeOOoM
jesuka y nomy mehy wranosuma nopoauie” (King et al., 2008, ctp. 907). IIpema Kunry u ap (2008),
MHTEPAUCIUILUIMHAPHA 00JacT TOPOAMYHE je3WdYKe TOJIUTUKE TpyKa HMHTEIPUCAHU TIperien
HCTPaXHMBamba O TOME KaKO CE jJe3UIN KOPHCTE U YU€ M KaKO C€ O FbUX0BO]j yIOTpeOH mperopapa yHyTap
nopomuna (ctp. 907). Pa3Buia ce TOKOM MOCIEIBUX HEKOJIMKO JCICHHja, TOCEOHO Y KOHTEKCTY
murpanyja (M. Amin, 2023; Curdt-Christiansen, 2025), npu yeMmy ce MpBEHCTBEHO (POKycupa Ha
OJIpKarbe U Pa3BOj HACIICTHOT je3MKa MUTpaHaTa Y KOHTEKCTUMA Y KOjUMa Cy IOMUHAHTHHU jE€3UK HUjE
wuxoB Matepwmu (Smith-Christmas, 2017; Schwartz, 2010). CmaTpa ce OOJIMKOM MHKPO-je3UUKE
MOJIUTHKE TIOPOJIMIIE, KOja HaM MOKE€ TTOMOhHM J1a HCIUTaMO CIIOKEHE W IWHAMHYHE OJHOCE je3uKa U
KOHCTPYKIIMj€ HJICHTHTETa y [BOjE3MYHUM M BHUIICJE3MYHHM TPAHCHAIIMOHAIHUM IOPOAUIIAMA
(Filipovi¢ i Jovanovié, 2025). Crora je oBa 0061acT 01 KJby4HOT 3Ha4aja 3a OBY JUCEPTAIHjy 300T yiore
KOJy MMa KaJia je y IUTamky (OpMHUpPABE Je3UUKOT OKPYKEHa AETeTa, leroB OMJIMHIBAIIHU Pa3Boj, Kao
U, YOIIIITEHO IJIEAHO, OJIP’Kamke HACIIETHOT je3UKa yHyTap HOPOMIIE Y BUIIE]€3UYHUM OKPYKEeHhUMA.
Kunr u ®@oren (2013) TBpae na ce mopoAUYHa je3ndKa MOJUTHKA OaBH yCBajaleM U YIIOTpeOOM je3uka
KO/ JIelie [TOJ1 yTHIIajeM HUE0JI0THja POIUTEba, lbUXOBOT JJOHOIICHA OJUTyKa U CTpaTeruja Koje ce Tuuy
je3MKa M MMCMEHOCTH, Ka0 U LIMPUM APYIITBEHUM U KYITYPHUM KOHTEKCTOM HOPOJUYHOT KMBOTA
(King and Fogle, 2013, cTp. 46).

Nako je mopoauyHa jeAuHNUIIA y TPUMApHOM (OKYCY MOPOJUYHE je3UUKe MOTUTHKE, IheH 00NM
Ceke W BaH OKBHUpA MOPOJIMIIE, Ma Tako OOyxBaTa M IIMPY 3ajeJHUIy TOBOPHHMKA IIMJBHOT je3HKa
(Wasikiewicz-Firlej & Daly, 2023). Cauuno Ttome, Smith-Christmas (2017) tBpau aa mopoaudHa
Jje3uYKa MOJIMTHUKA HUj€ CaMO MPOIIEC KOJH C€ OJIBHja 01030 Ha0Je (IPYTUM peunMa, O]l cTaparesba Ka
NeTeTy), Beh Ou mpe mpeacTaBsbaia ujaaomiKy KO-KOHCTPYKIIH]Y KOja C€ HEMPEeCTaHO pa3BHja U KOjy
o0nuKyje TMHaMU4YaH OJHOC n3Melyy mopoauiie u mupe 3ajeanunie (ctp. 22). Crora he pagosu King et
al. (2008), King & Fogle (2013, 2016), Wasikiewicz-Firlej & Daly (2023); kao u Smith-Christmas
(2017) O6uTH ox KJBYUYHOT 3HAYaja 3a OBO MCTPaKMBAE, HE CaMO KaJa je y NMUTamy carjie/aBame
MPUKPUBEHUX U EKCIUIUIIUTHUX 00JMKA je3UYKOT TUTAHUPakha Y OKBUPY MOPOJUYHE je3UYKe TOTUTHKE,
Beh U 3a pasyMmeBame NMHAMUYHE Be3e u3Mel)y poJuTeshba W YIaHOBA IIUpPE 3ajeHMIIEC, KaKO OM ce
nyOJbe pazymeria BepoBama, MpaKkce W oilyke MaypuTaHala Kaja je y MUTalky OYyBame XacaHHje.
UctpaxuBame he ce Takole ocramaru Ha CPOJIHE PaIOBE KOjU Cy KJbYUHHU 32 IMMOCTHU3AkE OBOT 1IHMJbA,
monyT pana Filipovic & Jovanovi¢ (2025) xoju ce THYe MOPOAUYHE jE€3MYKE IOJHMTHKE CPIICKE
nujacnope y CjenumeHnM AMepruukum J[pikaBama.



Tpehu koHIIENTYaTHN €IEMEHT Y OBOM HCTPaKHUBamY JECTE OApIKamke HaclIenHoT je3nka. [Ipema
MonTtpynoroj u ITomuuckoj (Montrul and Polinsky, 2021, ctp. 1), ,,HacienHu je3un Cy MambHHCKA
JE3UIM KOjU C€ yCBajajy y JABOJE3UYHOM WJIM BUIIEJE3MYHOM OKpYKewy. OHM 00yxBarajy je3uke y
IMjacriopyd KOjUMa TOBOpE MMHIPAHTH M BUXoBa jaena‘. OBaj eleMEHT je KJbydyaH Kajia je ped O
UJCHTUTETY JBOJE3MYHUX 0C00a, IUXOBUM JE3MYKUM M KYJITYpHUM Be3ama ca 3ajeJHHIlaMa KOjuMa
MPUIAIajy WM 3eMJBOM U3 KOje MOTHYY, Ka0 U O CTAaBOBMMA IIPeMa O4yBamby HHXOBOT MABUHCKOT
je3uKa y nujacmopu. Y TOM CMUCIY, HEOMXOJHO j€ y3eTH y O03Hp W CTyIuje Koje Cy ce OaBumie
HACJIC/IHAM jE3UKOM Y TIOTJIely YBEpeHa M CTAaBOBA MOPOJUIIA IIPEeMa OYyBalky HUXOBOT HACIEIHOT
je3uka y 3ajeqHuIiama y avjacnopu, nomyT pagoBa Lee et al., (2015) wnm Jovanovi¢ et al., (2024). ¥
KOHTEKCTy Mayputanuje, Murpaiuja y 3emibe nonyt Opanimycke, [llnanuje, CAJ[ u Kanane nosena je
10 dhopMupama 3ajeTHUIA Y TUjaclIOpH y KOjUMa je OJIp)Karmke HACIICIHOT Je3MKa IMOCTajao pejieBaHTHA
00J1aCT 32 UCTpaKUBamkE, Oy IyhH 1a ©Ma 3HaYajHY YJIOTYy y OUyBalky MaTepPH-UX Je3MKa IMOITYT XacaHH]e.

XacaHHja je je3UK KOju HUje JOKYMEHTOBAH HU y MAaTHYHO] 3eMJbH, HU Mel)y Maypurtanuuma y
nujactiopu. He w3ywaBa ce cucremarcku y ¢opMmaaHOM OOpa3oBHOM CHUCTEMY, HHTH HUMa
WHCTUTYIIMOHAIHY W TEAAromiky moApmiKy. BberoBo wmehyrenepammjcko TNpeHOMICHE 3aBUCH
HCKJBYYHMBO OJI YCMEHE MPOIyKIHje y MaypuTaHUjU B y IHJaCIIOpH, IITO HETOBO OJPKAKME YUHU
M3a30BHHUM IIPOIIecOM, HapouuTo Mehy Mayputannuma y nujactiopu. Ctora je HAy9HH IWJb OBOT pajia
Jla C€ UCTPAKU HA KOJH HAYMH FOBOPHUIIM XaCaHU]jE KOPUCTE PAIMUUTE CTPATETH]C 3a OUYBAHE OBOT
je3WKa, Kao U CBOT KYJITYPHOT HJICHTHTETA.

OcHoBHe XHIOTe3€e 0/1 KOjUX ce M0JIa3H Y MJIAHHPAHOM HCTPAKUBALY

Onpxame je3WKa 3aBHCH Off HErOBE BHTANHOCTH Mel)y ToBopHHIMMA. Y CBOjOj KHBH3H
Reversing Language Shift (1991), ®umman onucyje BUTATHOCT je3uka, pokycupajyhu ce Ha BUXOBY
CHAry ¥ OIICTaHaK, MOCeOHO OHUX KOjH CY U3JI0KCHHU MPUTHCKY TOMHHAHTHUX je3uka. [Ipema meroBom
CXBaTamby, BUTAJTHOCT je3MKa 3aBUCH O] lberOBE aKTHBHE CBAKOJHEBHE yNoTpeOe YHyTap 3ajeHulle, a
HE caMmo 0J1 TOTa Jia JIM je MPU3HAT O] CTpaHe JIp>KaBHUX MHCTUTYIHja. OH cMaTpa Aa ¢y oM, HOPOIHIIa,
KOMILWIYK M 33jeHULIA TeMeJb JETUHCTBA U OCHOBA 3a Mel)yreHepanujcko MpeHOIIEeHEe MaTepHher
jesuka (Fishman, 1991, ctp. 92). Ciinuno tome, JIu u ap. (Li et al., 2026, ctp. 1026) cy npumerunu na
BHCOK CTETICH je3MYKe BUTATHOCTH yKa3yje Ha TO Jla CE je3UK aKTUBHO TOBOPH U KOPUCTH Y Pa3THIUTHM
acrieKTMMa W JIOMEHHMa CBAaKOJAHEBHOT JKMBOTA, KaKO yYHyTap Tako W BaH Kyhe, ol cTpaHe CBUX
reHepalyja; HaCympoT TOME, HU3aK CTEIEeH je3nYKe BUTATHOCTH yKa3yje Ha TO JIa C€ je3WK YTJIaBHOM
KOpUCTH KoJ| Kyhe M Ja 4ecTo Joja3u JI0 HEroBe CMameHe ynorpebe, 3aMeHe je3uka, ryOuTKa u
yrpoxxeHoctu. llltaBumie, Mehyrenepanujcko MpeHoLeHhe, MHCTUTYIMOHAIHA MO/PIIKA, CTAaBOBU U
yBepema FOBOPHUKA, KA0 U MOPOJUYHE je3MUKe MOJIUTUKE CMATPajy c€ KJbyYHUM OKBHUPHMA je3HUKe
ButainHoctu (Akin, 2026, ctp. 296).

XacaHuja, BapHjeTeT apamcKor je3MKa M MamHUHCKU J€3MK KOJUM TOBOpE MaypHUTaHH]jCKe
3ajequuue y nujacnopu mmpoM Kanage, CAJl u eBporckux 3eMaiba, HE MPEACTaBJba U3Y3€TaK Y
norneny ¢pakTopa Koju MoJICTHYY WM OMETajy BUTATHOCT je3uka. [lojtoxkaH je 1 oipikamy U je3UUKOj
3aMEeHH, Y 3aBUCHOCTH O] CBOj€ BUTATHOCTH Mel)y TOBOPHUIIMMA. Y IPKOC CBOM MaFbHHCKOM CTaTyCy y
OBHM 3€MJbaMa, COLIMOJIMHIBUCTUYKOM KOHTAKTy ¥ MOTEHIUjaTHO] YTPOKEHOCTHU JI0 KOj€ MOXKe J10hu,
cMmaTpa ce Ja Mocenyje CHa)XXHy CUMOOJIMYKY BPEIHOCT Kao o0enexje MaypUTaHCKOT KYJITYpHOT H
E€THUYKOT HMJICHTHTETA, MOCEOHO y KOHTEKCTY TOPOAMIEe W 3ajemHurie. MaypHuTaHIM KOjU aKTHBHO
KOPHUCTE je3UK XacaHHja y CBOJUM IMOpOJUIIAMa M y KOMYHMKAILlMjU YHYTap CBOj€ 3ajeJHHULE, a KOJU
Takoh)e y4ecTByjy y MHCTUTYLMOHAIN30BAaHUM WM 33jeJHHYKUM je3MUKUM Ipakcama, Kao LITO Cy




KyATypHH Jnorahajuy W OKyIJbamka, MOTY JONPHHETH CTBapamy CHAKHOT TO3UTHBHOT ocehaja
MPUIIAIHOCTA MAyPUTAHHU]CKOj KYIATYPH M WACHTHTETY, 1a CAMUM THM M TIO3MTUBHOT CTaBa MpeMa
OUYyBamYy je3MKa.

XacaHMja y)KHMBa jEUHCTBEH KYJTYPHH W JIPYHITBEHH cTtaryc y Mayputanuju. OBaj je3uk
3ay3uMa IEHTPAIHO MECTO y IPYIITBEHOM KHBOTY, aJli je 3BAaHUYHO HEBHIJBUB. [lope je3uka mynap,
BOJI0() ¥ COHMKE, XacaHH]ja Ce cMaTpa MPUMapPHUM je3MKOM KOMYHHKaIdje, , 0yayhu na ra kopucts ,,70
10 80% yKymHOT CTaHOBHMINTBA 3eMJbe™, kako HaBoau Taine-Cheikh (2023, ctp. 291). CactaBHu je
JI€0 JeTUHCTBEHOT je3MYKOT M KYJITypHOT HMIeHTUTeTa MaypuraHuje, Hako HHUje Je0 0Opa3oBHOT
cucrema. Kako maBogu Ould Ahmed (2012, ctp. 44), ,,xacanuja ce ycBaja NPUPOIHO U O€3 HaIopa, y
KPYTY MOPOJUIIE U Y APYIITBEHUM KPYTOBUMa, jOIII OJ1 pPAHOT IETHECTBA™. Y y3pacTy O]l IECT 10 CeaaM
TOJIMHA, Jiela IOYHbY Jla Ce YKIbYUYjy Y JBOjE3UYHH aparncko-¢paHiycku o0pa3oBHU cucteM. Mako
XacaHHja HHje je3UK Ha KOM Ce OJ[BHja HACTaBa, HUTH CE HaJla3| Y YIIOCHUIIMMa, HACTABHUIU U YUCHHIIN
ra KOPHCTE Y CBPXY COIMjaTH3allnje.

Kazna roBoprMO 0 je3n4KOj TMONUTHIM U IUIAaHUpaky, XacaHWja, HAKAIOCTHE Y)KMBA HHKAaKaB
3BaHMYHM MUCaHU CTaTyc, Beh ciyku camMo Kao KyJITypHH CUMOOJI, @ HE Ka0 3BaHUYHO KOJIU(PUKOBAHU
je3uK. YIPKOC KyJITYypHO] BUTATHOCTH XacaHM]je, HEAOCTajy Mearoiiku MaTepujai Kajia je y MUTamy
oBaj jesuk. Himim (2024) u Taine-Cheikh (2007, 2023) nctuuy Ja MOCTOjU KEMIKEBHOCT Ha J€3UKY
XacaHHja, aJlv J1a je OHa MPBEHCTBEHO y BHU/Y MOE3Hj€ U TPaIUIIOHAIHE My3uKe. Y MaypHuTaHuju jour
YBEK HHje KOAM(DHUKOBAH HUTH CTAaHAAPAMW30BAH OB3j je3UK, YIPKOC CBOjOj HE3BAaHWYHO) YIOTpEOU y
napJaMeHTy, Kao U Mehyreneparujckom npeHomemy. PopMalHO je HEJOBOJHHO 3aCTyIUbEH, 0e3
003upa Ha OpOj HETOBUX TOBOPHUKA U Y Mayputanuju u 'y aujacropu. OcTaje mpumep HeCTaHIapIHOT,
nepudepHor u GOPMaTHO HEMPHU3HATOT, a MITaK IIHPOKO KOpUIINEHOT BapujeTeTa aparcKor je3uKa y
APYLITBEHOM XHBOTY MaypuTanuje. YIpaBo 0Baj COIIMOJMHIBUCTUYKH CTATyC MOXE OUTH OHO ILTO ra
U3/IBaja Off OCTAJINX, 3HATHO 00JbE UCTPAKEHUX HACIICTHUX je3UKa.

CreneH BUTAIHOCTH KOjH XacaHWja yCIeBa Jla O4yBa y IMjaclOpH U Jlajbe j€ YCIOBJbEH CIOKEHUM
COLIMOJIMHTBUCTHYKUM (aKTOpUMa, YKJbY4uyjyhu mNepuunupaHu NOpecTHX je3uka Mel)y HeroBUM
TOBOPHUIIMMA U HUXOB CTaB IpeMa O4yBamby UCTOT Ka0 CBOT €THUYKOT je3MKa, YIPKOC JJOMUHAHTHUM
je3unumMa y 3eMibaMa y KojuMa *kHBe, Kao U TO Y K0joj MepH je XxacaHuja npuxBaheHa Win 3acTyIlJbeHa
y (opMaHUM WHCTUTYIMjaMa TUX 3eMasba. be3 003upa Ha oBe (hakTope, MPETHOCTaB/ba Ce€ U JAa
MOPOJIUIIE MAYPUTAHU]JCKUX EMUTPAHATa KOPUCTE PA3IMUUTE CTPATETrHje, MOMYT YyIOTpeOe OBOT je3uKa
Ko/ Kyhe, y4ecTBOBama y KyIATYPHHM OKYIUbabMMa M OJIp’KaBamba PEOBHOI KOHTAKTa Ca IMIMPOM
nopoauiioM y Mayputanuju, kako O O4yBaJld XacaHUJy Kao CBOj HACIEAHM J€3UK U CBOj KYJITYpPHH
UIeHTUTET. MelyTuM, yKOJIMKO OBE MOPOJHWIIE U OCTAIHM YJAaHOBHU 3ajelHHIlE, 0e3 003upa Ha CBOj
OpauHu CTaTyC, He KOPUCTE XacaHH]y Y 3eMJbH y KOJOj KMBE, MOTY C€ CyOUYMTH ca NOTellKohama
NPUIIMKOM OYYBama XacaHH]je M Kao CBOT je3uKa M Kao cuMOoJIa CBOT KyITypHOT ujaeHTuteTa. Crora, y
CBETJIy OBUX COLIMOJIMHIBUCTUYKHX OJHOCA U3Mel)y je3nKa, HIeHTUTEeTa U OpKamba HaCcIeTHOT je3HKa,
Kao0 U (akTopa KOju yTUYY Ha je3UUKY BUTAJIHOCT, OBO UCTPAXXKHBaHkE HACTOJH Jla OJIrOBOPH Ha cieneha
MUTamka;

1. Kaksa cy yBepema B CTAaBOBH MOPOJUIIA U 3ajeJHHUIIA MAYPUTAHU]JCKE TUJacIIoOpe TIpemMa OdyBamby
XacaHHje Kao CBOT HACIETHOT je3uKka?

2. Koje cy [oMUHaHTHE MOPOAUYHE je3UUKE MOJIUTUKE Y TOPOIUIIAMa U 3ajeIHUIIaMa KOje YUECTBY]Y
Yy OBOM HCTpaXHBamy U KOj€ CTpaTerrje NpuMemYyjy Kako O ouyBalld XacaHujy?

3. Ca KojuM H3a30BHMa C€ CyoyaBajy y OdyBamy XacaHHje Kao HacleJHOT je3uka W cumOona
KYJITypHOT HICHTUTETA y 3eMJbaMa y KOjuMa >KuBe?



4. Koje paznuke y mOpoIUYHO] Je3UYKO] TTOJIUTHIIN CE MOTY YOUHUTH Yy OJIpyKaBamy XacaHU]e Kao je3uKa
KOju HHje Aeo (GopmaiHor obpa3oBama, y nopehemy ca apyrum jesurMa Koju ce KOpUCTE y
dhopmaiHOM 00pazoBamy?

[Ipema Haj0OJBEM Ca3HaY HCTPaKMBAYa, 0 CajJa HUjEAHO UCTPAXKUBAKE HHjE MCITUTHUBAIIO
OIp)KaEbe XacaHWje YHyTap IHjaClOPCKHX 3aje[HUIIa, INTO OBY TEMy Yy BEJIHMKO] MEpU YHHH
HEeHCTpakeHUM mojipydjeM. OBO HUCTpaKMBamke CTOra MPEACTaB/ba HOB JIONPUHOC CTPYLH, Claja y
aKIMOHA MCTPAKHBAba W WHCIHPHCAHO je CONCTBEHHUM JIMHIBHCTHYKHM IOPEKJIOM HCTpakKuBada W
HETOBOM TOBE3aHOIINy ca 3ajeJHUIIOM FOBOPHHUKA XacaHuje.

III/I.]]) HCTPpA)KUBAbA H OYCKUBAHM PE3YyJITAaTU

VY KOHTEKCTY JHjacriope, MOPOAUIIC M 3ajeIHHIIC ,,[TPEJICTaBIbajy CIOXKEHO, Mel)yreHepaIujcko
OKPYKEHhE Y KOjEM CE CTAIHO IpPEeroBapa o je3NUK0j MOJUTUIIM U OYCKUBAbHMa y BE3U ca yIOTpeOOM
jesuka" (Akin, 2026, ctp. 295). [Topoauvau je3udKy W300pH, MPaKCEe U YIPaBIbakhEe J€3UKOM, KOjU CE
OCTBapyjy Kpo3 CBaKOJHEBHE MHTEpAKIMje YHYTap JoMa Mel)y diaHoBHMa MOPOHIE, O] CYIITHHCKOT
Cy 3Hauaja 3a pa3yMeBamke U HCTPAKHUBAKE MPOIIECca M H3a30Ba OJIp)Kama U/ 3aMeHe je3uka (Akin,
2026; Curdt-Christiansen, 2025; Spolsky, 2004, 2009). Crora je, kako O ce pa3yMeno Ha KOju HAaYHH
Ce je3WK OJprkaBa WM 3aMemyje Mel)y emMurpanTima, HEONMXOIHO MCIUTATH HE CaMoO IMEPCIEKTUBE
poIHTEIha O OJPXKAEY HACIEIHOT je3UKa KOJl CBOje JIele Y Ujacopu, Beh ¥ Ha KOjU HAYMH YWIAHOBH
3ajeHUIIe CTBapajy M y4BpIINY]y OKpYyXeme MOTpeOHO 3a MelyreHepalnjcko MpeHOUIeHhe je3UKa,
npunarohaBajyhn ce HCTOBPEMEHO JIMHTBUCTHYKOM OKpYXewy apkaBe nomahmua. ok Curdt-
Christiansen (2009, ctp. 353) TBpau na ,,IOPOAULIE U 3aj€AHHIIE, KAO0 PECYpCH U MU3BOPU 3HAHa, MOTY
3HAYajHO JOTPUHETH Pa3Bojy Aedjer jesuka u mucmenoctu", Fogle u King (2013) nonajy na nerna Hucy
MyKH MIPUMAOIIX je3UYKOT OKPYKEHa Y KOjeM OpacTajy, Beh akTHBHHU aKTepH y OOJIMKOBAKY j€3HUKOT
OKpY>K€Ha COTNICTBEHE mopoaulie (cTp. 2).

Nwmajyhu y BuIly KJbYYHY yJIOTY KOjy TIOPOJHUIIE W WIAHOBHU 3ajCIHUIIC UMAjy Y HETOBamY U
OJIp’Kary HacleHOT je3HKa, OBO UCTPaXKUBAHE TEXKU 13 UIEHTU(PHUKY]E U OIHUIIE Je3UUKE CTpaTeruje,
UJIC0JIOTH]jE, TIpaKce M OOJIMKE yIpaBJbamka Koje ce cpehy Koa MaypuTaHCKUX MOPOIUIA MPUITUKOM
OUyBama XacaHHje Kao HACJIETHOT je3uKa CBOje Jele, Ha ocHOBY CriosickujeBor okBupa (Spolsky, 2004;
2009; 2012). UctpaxkuBame ce Takole oclama Ha je3ndKe Mpakce U MHTEPaKIMje YHyTap 3ajeHHIIe
panu ocTBapuBama KOMYHMKATUBHUX aKTUBHOCTH Kpo3 ,,je3nuko jaujepctBo” (Filipovié, 2015), koje
MO’KE€ MPOU3MIIA3UTH U3 CBAKOAHEBHUX KYJITYPHHUX U JPYIITBEHUX MPAKCH, Y CKIa1y ca aQeKTUBHUM
notpebama MaypuTaHala, U Koje MOTy YYBPCTUTH U MOOOJbIIATH HBUXOBE CTABOBE MpeMa yIoTpeOH U
OJlpKamy XacaHMje Kao cuMOoJIa KyJITYpHOT WJEHTUTETA Y BUIIEJe3UYHUM 3eMJbaMa — KOHKPETHO Y
CA/l, Kananu u eBporckum 3emibama. bes 003upa Ha mpupoay 1BOj€3NYHOCTH WIIU BUILIE]€3UUYHOCTH Y
OBHUM 3eMJbamMa U (DaKTOpe KOjU yTUYYy Ha YNoTpedy jeAHOr JMHIBHUCTUYKOT KOJa YMECTO APYTOT,
HEOIIXO/IHO j€ YTBPAUTH JINHIBUCTHUKE 1 HEIMHIBUCTHUKE (PaKTOPE KOJU MOTY JOIPUHETH IIPEHOIIEHY
XacaHuje, Kao U U3Tpajbu KyAType U uaeHturera mel)y Maypuranuuma y Aujacropi.

HNako mopoanuHy je3uUKy MOJUTHKY ,,00JIUKY]Y CIOKEHH, YeCTO UMIUIUIIUTHU, KOTHUTUBHU,
emormoHaHu B KyntypHH aktopu” (Filipovi¢ & Jovanovi¢, 2025, ctp. 3), oBu (hakTOpH MOTY IOBECTH
710 3aMEHE je3HKa, aJId U /10 BerOBOT OIPKambha, Y 3aBUCHOCTH O] Pa3IMUUTHX MOTHBA U TEXHU Ha KOje
yTu4y JapymTBeHa MoOuiHocT U jeaHake mMoryhaoctu (Curdt-Christiansen, 2009, ctp. 362). ¥V tom
KOHTEKCTY, MOTHBAIlMja, yBepeHa, CTABOBH, MpaKkce U crpareruje MaypuraHana, Kao U HaIloOpH Koje
ylaxy y OApKame WM TMpela3ak Ha Kopuiiheme IOMHUHAHTHUX je3uka JpkaBe nomahuHa,
NPE/CTaBJbajy TJIaBHU LIMJb OBOT UCTpakMBama. CXOAHO TOME, OCHOBHU LIMJbEBU UCTPAKUBAHA MOTY
ce cymHpaty Ha cienehu HauuH:




1. HcrpaxuTy v aHATM3UpATH IIOPOJAUYHE je3NUKe MOJIMTHKE MaypHuTaHaiia Koje MOTy JOBECTH JI0
OJIprKarba MM 3aMEHE XacaHHje, ca TOCEOHUM OCBPTOM Ha TO KaKO POJIUTEJbU JIOHOCE CBECHE
WY UMIUTMIIATHE OJJTyKE O yIOTpeOr XacaHHje Kao HACJIEIHOT je3uKa U CHMOO0Ja KyJITypPHOT
UICHTUTETA CBOje Jiele, mupom EBpore.

2. WnentudukoBaTH U ONMUCATH je3WUKE HJICOJOTH]e M CTpPATErHje KOje KOPUCTE IMPHITaTHUIN
MaypHUTaHCKE 3aje[JHHIIE, Ka0 ¥ HhUXOBE MHIMBUAyaAJIHE U KOJEKTHBHE HAIlOpe yCMEpeHe Ka
OJpXKamy XacaHWje Kao cHMOOJa FHUXOBE KYJIType M ETHHYKOI HACHTUTETa YHYTap
IpyITBEHUX Kpyrosa y EBpormu.

3. OTKpUTH IJ1aBHE JIMHIBUCTHYKE U HEJIMHIBUCTHYKE ()aKTOPE KOJU MOTY OJIaKIIATH WU OTEKATH
IpoLec oApXama W IMPEHOILICHha XacaHWje, Kao M U3rpaliby KylAType U uieHturera mehy
MaypuTaHima y 1ujacropu y JIp:kaBama qomMahuHuMma.

4. HWcnuratu npymrBeHO-oOpa30oBHU CTAaTyC KOjU XacaHWja MMa y MaypUTaHUJU U UjacTOpH,
yKJbYy4yjyhu JHMTIOCHjCKM OJIHOC OBOT je3WKa ca CTaHJApAHHM aparnckuM U (QpaHIlyCKUM
JE3UKOM, HETOBY UCKJBYYCHOCT M3 (OPMATHOT O0pa3oBama W WHCTUTYIMOHAIHUX JIOMCHA,
HEJ0CTaTaK KoAW(HKAIMje W CTaHAapAu3aIyje, T 3aTUM IMPOICHUTH HAa KOJU HAYWH TaKaB
CTaTyc yTHYE Ha EroB NEepUUNHpPAHH IPECTHXK, BUTAIHOCT U TpeHomeme wMehy
MaypuTaHIuMa y T1jacropHu.

5. M3BecTH 3aKkJbydKe O HOPOAMYHHUM JE3MUKUM MTOJUTHKaMa MaypuTaHala y AMjaciopH 1 O yJI03H
JUIepCTBA YHYTAp 3aj€IHULIE Ka/la je Y MUTamy HOJpLIKA U 0UyBambe XacaHHje Kao HaCIeIHOr
Jje3HKa, Kao U KyJATYpHOTI uaeHturera y Espomnu.

OuekrBaHU pe3yJITaTH OBOT HMCTPAXHBama MMAjy 3a Wb Jla Tpyke nyOjbe pazymeBame
COIIMOJIMHTBUCTHYKE IMO3UIIMj€ XacaHHje KAa0 MAamUHCKOT je3uka y aujacropu. OBU pe3yiTaTd Ham
Mory nomohu 1a 0oJbe pasymMeMo Ha KOjHU HAuMH IMOPOJHMYHE je3WYKe MOIMUTHKe MaypuTaHana u
J€3WYKO JIMJIEPCTBO YHYTAp 3ajeHUIIC MOTY yKa3aTH Ha 3Ha4aj je3HuKe MOJUTUKE U PEBUTAIN3ALM]E
jesuka mehy Maypurannuma y aujactiopu. Pesynraru takohe mory momohu Jia ce HCTpaku U MOKaxe
KOJIUKO CY MOJIUTHKE ,,0703/10 Harope" yHyTap MOpojauLia KJby4He 3a Je3UdKH pa3Boj Jele, MoceOHo y
BUIIE]€3MYHIM KOHTEKCTHMA Y KOJUMa MaypUTaHCKE 3aje/IHUIle IpeAcTaBibajy MambuHy. C 0031poM Ha
TO Jla je3UK XacaHHja joIll yYBEK HHje y JIOBOJbHO] MEpU JOKYMEHTOBaH, OBaj paj Ou morao jaa
KpeaTropruMa TOJIMTHKA U CTPYUhalliMa CKpeHe MaXby Ha M3TJIele M H3a30Be MOBE3aHE Ca OJIPKAbEeM
XacaHHje Kao HACJIEIHOT Je3UKa, aJld U Ha IPUPOJIY Je3UUKe MOJIMTUKE Y MaypuTanuju, rae cy 10 caja
Behu Harmopu ynaraHu UCKJbYYHBO y MPOMOIIM]Y CTaHAApIHOT aparnckor u ¢paHiryckor jesuka. OBu
HaJIa3W Takohe MOry OMTH BaXKHHM 3a MCTPaXXKHBaWke M OUyBame JIPYTUX je3MKa KOJU HEMAjy CTaTyc
3BAaHWYHOT j€3MKa WM je3UKa KOjHU je J1e0 00pa30BHOT cHCTEMa, Kao LITO je XacaHHja.

Teopujcku okBUP HA KOju he ce HCTpaKNBam-€ 0CJIABATH

Teopujcke ocHOBe OBe AucepTalyje 3acHHUBahe ce Ha WHTEPAMCIUIUIMHAPHOM OKBUPY KOjU
o0jenumyje ca3Hama U TeopHje U3 00JIaCTH TPUMEHEHE JTMHTBUCTUKE, COIIMOTMHTBUCTUKE U CPOTHUX
HAyYHUX JUCIUIUIMHA, TIOMYT IICUXOJIOTH]j€, COIIMOJIOTH]e U Mearoruje, kako Ou ce AeTabHO omucana
CBAaKOJHEBHA PEAIHOCT IMOjeANHANla KOJU CY HU3JO0KEHU Pa3MYUTUM je3WlMMa U KylITypama y
JTMJacriopy, JOK MCTOBPEMEHO HACTOje Jla OYyBajy M COIICTBEHH je3WK M KynTypy. Crora he ce oBo
HUCTpaAXUBAKLE MPBCHCTBECHO OCIaHkaTH HAa KJbYUHE TeOpI/IjCKe KOHICIITEC Ka0 MTO CY 6I/IHI/IHFBI/I33M,
jeSI/I‘—IKI/I KOHTAKT U HUACHTUTCECT, jGSI/I‘IKa IMOJIMTHKAa W IINIaHUpAKBE, MOpOJUYHA jeanKa IIOJIMTHKA,
oJIpKarke M 3aMEHa je3uKa, Kao U OprKamke HACIEIHOT je3HKa.

BI/[.]'[PIHFBPIISEIM, je3l/l‘[KI/l KOHTAKT U HACHTUTET




VY COUMOIMHTBUCTHUIIN CY UCTpaKUBa4M W JMHTBHCTH nonyT Bloomfield-a (1933), Grosjean-a
(1992) u Sridhar-a (1995) yrnaBaom aeduHucany OMIIMHTBA3aM Kao TIO3HABAKE U YIOTPeOy BUIIIE O
JEIHOT je3WKa O]l CTpaHe MOjeAWHIA, TPyNe WIM 3ajeqHulle. BUIMHrBH3aM TOCTOjH HE camMO Ha
uHAuBHAyatHoM Beh m Ha npymrBenoMm HuBoy. Ha mpumep, de Groot (2017) oGjammaBa aa ce, Ha
WHIVUBUAYATHOM HHUBOY, OWJIMHTBH3aM OJHOCH HAa TPUCYCTBO JBa WM BHUIIC je3UKA y yMY
MOjeIMHAYHOT TOBOPHUKA (MHIWBUIYaTHU OW- W MYJITUIMHTBH3aM), JOK Ha JPYIITBEHOM HHUBOY
ONHKCYje KOEr3UCTEHIM]y J[Ba WIM BHILIE je3UKa YHYTap jeIHOr IpyITBa (IPyIITBEHH OU- U
mynTiuHrBu3aM) (ctp. 1). Kaga cy y nuramy oBe pa3imKke, y €BpOIICKOM KOHTEKCTY ce, MehyTum,
TEPMUH IUTYPHJIMHIBU3aM OJIHOCH Ha CIIOCOOHOCT TOjeJMHANa Ja KOMYHUIMPAjy Ha pPa3IHduTHM
je3uruMa (Ou-/TUTypUIIMHTBH3aM ), IOK C€ MYJITHJIMHTBA3aM CMaTpa JIPYIITBEHOM I10jaBOM Yy oJipel)eHoj
IpkaBH, perruony win 3ajennunu (Monev, 2015, ctp. 55). YoOuvajeHn npuMep WHAWBUIYATHOT
OWJIMHTBH3Ma jecTe CHTyalHja y K0joj ocoba koxa Kyhe, ca mopoauiioM, roBOpU MambUHCKH jE3HK, a
JOMUHAHTHU j€3UK KOPHUCTH Yy LIKOJH, HA MOCTy U canyHo. Mnak, Ha OMiIMHTrBH3aM Ha 00a oBa HMBOA
MOJKE€ YTHIIATH je3UYKa MOJUTUKA U TUIAHUPamke, Kao u OAHOC Mohu y onpeheHOM npyIiTBy.

bunuHTBU3aM ce y MHOTHIM 3eMJbaMa Pa3BUO yciea OpojHUX (akTopa, 0 KOJHX Cy caMO HEKU
TProBWHA, TPHUBpEAA, IMOJUTHKA W HMHUTpalMja, MITO j€ JOBEJIO J0 je3MYKOr KOHTakTa wmeby
CTAaHOBHHUIIITBOM, a CaMHM THM U 10 ounmHrBu3Ma (Grosjean, 2010). Appel u Muysken (2006) tBpae
1a ,,Je3UYKN KOHTAKT Hen30exHo noBoau jo OounumHrBm3ma" (ctp. 1). Crora y 3emsbama Kao MITO CY
Cjenumene [pxase, Kanana u ci1. mMa 10cTa OMIIMHTBATHUX TOBOPHUKA ycien oapehenux (akropa,
HOIYT UMHTpaIyje. Y TAKBUM CITy4ajeBUMa, OMIMHTBU3aM CE MOXKE CMAaTPaTH HE CaMO JIMHTBUCTUYKOM
KOMITETCHIIjOM, Beh M ApymTBEHMM (DEHOMEHOM OOJIHMKOBAaHHMM COLHO-KYJITYpHHM (akTopuma, y
OKBHPY KOjUX C€ JIMHIBHCTHYKU CHCTEMH M WACHTHTETH IOjeAMHANA Tpage Kpo3 HUXOBE je3UUKe
n3bope W ApYyIITBEHE MO3WIIMje Yy BUIIeje3nuHuM napymTBuma. Muysken (2011) oGjammaBa na
OWJIMHTBATHY TOBOPHUIIM KPO3 CBOj€ je3MUKe M300pe, MOMYT 3aMEHE HIIM MEIIamka KOJI0Ba, IIPEHOCE HEe
caMmo JMHTBUCTHYKE oOpacue, Beh u apymrTBeHe, KyJATYpHE Be3€ M €THHYKE HACHTUTETE. TH je3ndKu
n300pu YecTo ykazyjy Ha IyOJbe je3muKe MICOJIOTHjE M CTAaBOBE IIPeMa JIaTOM je3UKYy HIIU je3UIKOM
Bapujerery. Ctora Ou ce morio pehu na cy ucTpaxxuBama y 0BOj 00JaCTH MOBE3aHa ca MUTamkUMa
Je3UuKe HJeoNoruje, je3MYKUX MpakCH M CTaBOBa IpeMa OWIMHIBM3MY y CUTyaldjamMa y KojuMa
MojeIMHALl WJIM 3ajeIHUIIa HACcTOoje Jla O/Ip>Ke CBOJ je3UK, JI0K MCTOBPEMEHO YCBajajy je3uK JAp)KaBe y
KO0jOj KHBE.

C tuM y Be3H, 3a moTpede OBOT UCTPAXKHUBAKA j€ O/ KIbYUHOT 3Hauaja yCpeACPEIUTH Ce HE CaMO
Ha OWJIMHIBH3aM Kao JIMHTBUCTHYKY KOMIIETEHIIM]y, Beh U Kao Ha JPYLITBEHY TUMEH3H]y KpO3 KOjy
TOBOPHUIIM XacaHH]je UCTIOJbaBajy CBOj Je3MUKU pPEeNepToap U KYJATYPHU UJICHTUTET YHyTap MOPOAMLIA U
ApYLITBEHE 3ajeHuIe, 6e3 003upa Ha BHILEje3UUHy NMpHUpOLy ApxkaBe aomahuna. Crora he ctyauje
Koje Oyly IMTHpaHE Y OBOM OJIEJbKY MPYKUTH 3HauajHy TEOPH]CKY OCHOBY 3a OCTBAapEH-€ OBOT 111Jba,
HapouuTo panoBu Bloomfield-a (1933) o OunuHrBu3My U3 JMHTBUCTUYKE MNepcrnekTuse, (Grosjean-a
(1992, 2010, 2012) o OunMHTBU3MY U3 MICUXOJIMHTBUCTHYKE nepcnekTuBe, Muysken-a (2006, 2011) o
JE€3UYKOM KOHTAKTy U OMIMHTBU3MY, kKao u Baker-a (2000, 2011) o ocHOBama OUITMHTBU3MA.

Je3nuka moJIMTUKA U IVIAaHUPAbLE

Kao mro je mpeTxonHo HaBeleHO, y BUIIE]E3UYHUM IPYIITBHUMA U 3ajeHUIIaMa Hajuenthu
pe3yaTaT je3MYKOT KOHTAaKTa jecTe OMaMHTBU3aM. MehyyTuMm, Taj JMHTBHCTHYKH KOHTAKT TOHEKA]l
JIOBOJIM JI0 Je3WYKHX CyK0Oa, a caMMM TUM M JI0 3aMEHE WJIM TYOMTKa je3uKa, ITO 3aTUM CTBapa
MPUTUCAK HA TOBOPHHUKE JPYTUX je3UKa Jla yCBOj€ JOMUHAHTHU je3UK. 3a jeAHO o]l Moryhux periema
OBOT Ipo0JjeMa 3acity’kHa je je3nuka MoJIUTUKA U TaHupame. Kako nepununry Stemper u King (2017,



cTp. 655), mMojaM je3WKe TOJUTHUKE U TUTAaHWpama ,,0JHOCH C€ Ha TOJUTHKE — M EKCIUIUIHUTHE W
UMILUTAIIUTHE — KOj€ YTHYY Ha TO KOJH C€ Je3HIIN FOBOpE, Ka/1a, KaKO U KO UX TOBOPH, Ka0 ¥ Ha BPEAHOCTH
Y TpaBa TOBE3aHa Ca TUM je3UIMMa (MK Je3NYKUM BapHjeTeTuMa)". Je3nuka MoMuTHKA U TUTAHUPAHHEe
noynBa Ha Tpu Mel)ycoOHO moBe3aHa cTy0a: IIaHUpamy cTaTyca, INIaHUpaby KOpITyca U IIaHHpaby
ycBajama jesuka. Tollefson (2011) HaBogm ma ce IulaHUpame CTaTyca OJHOCH Ha HAope U OJIYKe
yCMepeHe Ha IpOMeHy (DYHKITHja U yJIoTe je3uKa y JaTOM APYIITBY, IJIAHUPAE KOPITyca ce OJHOCH Ha
HATloOpe YCMEpEeHEe Ha YTHIA] Ha CTPYKTYpYy je3uKa, YKJbydyjyhu HEroBy TpaMaTuKy, pEYHUK WU
CTaHJapAM3aInjy, JOK ce IUIAHUPake YCBajarkha OJHOCH Ha HAIope KOjU PETyJIUINy HACTaBy U YUCHC
je3uka (ctp. 359).

On kana ce mojaBuIIa NMeAECETHX U IMIE3/IECETUX rOJIMHA JIBAJIECETOr BEKa, je3MYKa MOJUTHKA U
IUITAaHUPakEe YCMEpPEeHa je Ha pellaBame je3HYKUX MpodiieMa HOBOHACTAINX 3eMaJba, 3eMajba y Pa3Bojy
W/WITH TIOCTKOJIOHHUjaJTHUX HAIMja y Pa3IMYUTUM PETHOHMMA, 1oyt JyxHe Aszuje, Jyrouctoune Asuje
u Adpuke, Tae cy jesndke OJUTyKe NMPEACTaBJbalie CPXK APYIITBEHHX, MOJUTUYKUX U €KOHOMCKHX
n3azoBa (Tollefson, 2011, crp. 358). I'maBHa muTama Koja Cy ce TajJa IOCTaB/bajla Yy TaKBUM
BUIIICj€3MYHIM 3eMJbaMa TUIIaJIa Cy ce 0a0upa HAIMOHATIHOT 1 3BAaHUYHOT je3HKa, MUTamba KOjH je3UK
Tpeba Moay4YaBaTH M Ha KOjeM je3uKy ce Tpebda M3BOJUTH HACTaBa, Kao M TO KOje Bapujerere Tpeda
KOPUCTHUTH Y Ha KOjU HaYMH pa3BujaTu npasonuc (Stemper & King, 2017, ctp. 656). Mehytum, King
et al. (2008), cmarpajy ma ce Gokyc oBe 00JIACTH IPACTUYHO MTPOMEHUO TOKOM IPETXOJHE JICIICHH]E,
IIPU YeMY je 3HATHO Mame MaXHhEe YCMEPEHO Ka pelaBamy je3HYKuX ,,ipodiieMa’”, a 3HaTHO BHIIE HA
pa3yMeBame MPOMEHa je3NYKHX MOJUTHKA Ka0 CACTaBHOT Jiejla AMHAMHYHHX JAPYIITBEHHUX, KYJITYPHUX
u uaeonomkux cucrema (crp. 908). Ox taga cy OpojHH HCTpaKUBAYU MOHOBO aUPMUCAIIN JE3UUKY
NOJMTHUKY U TUIAHUPAE, KAKO Kao aKaJeMCKy JTUCHUIUIMHY, TAaKO M Kao MPAaKTUYHY 00JIacT Kpenpama
MOJINTUKA Y COLMOJIMHTBUCTULIN U TpuMereHo]j tuHrBuctui (Tollefson, 2011), yemepaBajyhu naxmy
Ha MMUTAkE MMPABETHOCTH MPEMa TOBOPHUIIIMA MAbMHCKHX je3UKa, FbUXOBO] je€3MYKOj Pa3HOIMKOCTH H
eTHnukuM unentureruma (Wang & Hatoss, 2024).

I'maBHM 3arOBOPHMIIM j€3UUKE NOJIUTUKE U IJIaHUPamwka, Kao mto ¢y Fishman (1991), Hornberger
(1997) u Spolsky (2004, 2009, 2012), 3actynajy cTaB Aa je3UUKe MOJUTHKE Tpeda KperparTu y3 JaCHO
carjie/laBame COIMOKYJITYpPHUX CTBAPHOCTH M Jla OHE MOpajy NPYKUTH KOHKPETHAa peliema
npuiarohena morpebama roBopHuka ojapehene jesuuke 3ajeanuiie. Kao pesynrar Tora, y OKBUPY
je3UuYKe MOJIMTHKE M IUIAHMpama y BEJIMKO] MEpU C€ HUCTpaxyjy NHUTamba U OAHOCU u3Melhy
JOMUHAHTHUX M MambUHCKHX je3UKa, je3UYKe WJCOJIOTHje M HICHTUTETa, HapOYUTO y KOHTEKCTY
HaclieHOT je3uka. To cy KJbyyHHM acnekTH Kojuma he ce 0BO HCTpakMBame OaBUTH Yy KOHTEKCTY
MaypHUTaHCKE JHjacope.

Y MaypUTaHCKOM KOHTEKCTY, je3UUKa MOJIUTHKA U IJIAHUPakhe OKapaKTepUCaHa je Kao CIIoKeHa
BUIII€j€3UMYHA CUTYyallMja MPOMCTEKJIa W3 €THUYKHX TEeH3Mja KOje Cy ce IOjaBUiIe HaKOH JI0JlacKa, a
NOTOM M ojJlacka ¢paHiyckux kosonusaropa (Naciri-Azzouz, 2023; Moulay, 2019). Maypurancka
je3nyKa MOJHUTHKA OfpakaBa MoJUTHuKe nebate u3mely nBe 3ajeqnunie — OepOepcko-aparcke H
L[pHaYKO-apUUKEe — KOje Ce BOJE OKO NUTama HJEHTUTETa, MONH, TUIEMEHCKE Pa3HOJUKOCTH H
HEJeTHaKOCTH y o0pa3oBamy. MelyTum, yripaBo 0Be 3ajeHHUIIC MPEICTABIba]y CYIITHHY MaypPUTAaHCKOT
MYJITHKYATYpaIi3Ma U MyJITHIHHTBU3MA.

Nako xacanujom roBopu npudamxHo 75% cranosuuiursa Maypuranyje (Taine-Cheikh, 2020,
cTp. 246), HMKaJa HMje MMaJla HU WHCTUTYLHMOHAJIHU MPECTUXKHU CTaTyC, HUTH je uKaga Ouia
npefaBaHa y obpa3oBHoM cucreMy. Mako YcraB mpomucyje na Cy CIy>KOEHH je3WIM apamnckd U
(dbpanHIrycKku, XacaHuja, myJiap, Bojod ¥ COHMHKE MPU3HATH Cy KAo HAIMOHAIHM je3ui. OHH HUCY



KoM (pUKOBAHHU, YIPKOC TOME IITO OPOJHU APYIITBEHW aKTHBUCTH M TIOCIAHUIIN 3aroBapajy HHUXOBY
CTaHJApIM3aIUjy U OJpKaBamke paul OUyBama WISHTUTETA CBOJUX 3aj€HUIIA KAaKO OU ce pa3pernnsie
etHnuke TeHswje (Moulay, 2019). Xacanuja je, ynpkoC CBUM Halopuma, MaypUTaHCKHUM Y CTaBOM
MpHU3HaTa caMo Kao HAIMOHAIHU je3WK (mianuparwe cmamyca npema Tonedcony 2011), anu vHe u 'y
00pa30BHOj UM akaaeMmckoj cepu. MelhyTtum, oBaj je3uk HUje CTAaHAAPAU3OBAH (MIaHUpArbe KOPRyca
npema Tonedcony 2011), jep mwerora rpamartvka M JIEKCHKa HUCY IMOAPOOHMjE€ OMHCAHHU, YIPKOC
IIMPOKOj MPOCTOPHO] PACHpPOCTPAEHOCTH HETOBUX TOBOPHUKA (mIaHnuparse ycéajarba Tpema
Tonedcony 2011) y nujacopu. Ctora je o1 u3y3eTHE BaXHOCTH YJIOKUTH J0JIaTHE HANOpe Koju Ou
MOTJIM J1a JONPUHECY Pa3BOjy BETOBUX pecypca.

[Momamm o emwurpauuju w3 MaypuTaHuje MOKa3zyjy Ja Cy TJaBHE 3€MJbE OAPEAUIITA
MaypuTaHckux emurpanara Ceneran (46.518), Mam (23.331), ®panmycka (19.563), Ob6ana
CnonoBaue (12.661) u Illnanuja (8.781) (Migrants & Refugees Section, 2022). ITogamu Takohe
nokasyjy na Maypurannu emurpupajy u'y CAJl (15.263) (Ould Brahim, 2024) u y Kanamy (1.000)
(Global Affairs of Canada, 2025). 13 Tor pa3znora je odyBame MAaTepHUX j€3HMKa, MOMYT XacaHHje, y
OKBUPY OBHX HMMHUTPAHTCKUX 3ajeTHUIA OJ KJbYYHOT 3HAdaja 3a OYyBamke HHXOBOT KYJITYPHOT U
STHUYKOT WICHTUTETA Y Mujacriopu. CXOIHO TOME, TOpE] pajoBa HABEACHUX y KOHIICTITYATHOM OKBHPY
0 je3WYKOj TOJUTHUIM U TUTAHHPAhy, PAJOBH HABEJACHH Y OBOM OjieJbKy Omhe 3HauajHM HE caMo 3a
OIMCHBAKE COIMOJIMHTBUCTUYKE CUTYaIlHje M MPHUPOJAC je3nduke NMoMuTHKe y Maypuranuju, Beh he
MMOCTABUTH U TCOPH]CKY OCHOBY OBOT HCTPAKHBAMHA.

IMopoanyna je3nyKa NOJUTHKA

TBpau ce na cy rmobanu3aiyja 1 UMUTpaIrja J0BEJIe He caMo 0 je3WYKOT KOHTaKTa, Beh u 10
TpaHCHAIIMOHAIN3MA, OW- W MYJITHJIMHTBU3MA, Yy OKBHPY KOjUX je oapehuBame Tora Koju je3WK
KOPUCTHTH, YYUTH M OYYBaTH IIOCTAJO KJBYYHO NHUTamE ca KOjUM ce cycpehy OWMHTBaiHE W
mynTunuHrBanae nopozauie (Curdt-Christiansen & Sun, 2022, ctp. 257). Ctora ce, ka0 0ATOBOp Ha Ta
MUTaka, IOPOJIMYHA Je3UYKa MMOJUTHKA Pa3BUIIa Ka0 JMHAMUYHA MHTEPJUCIUIUIMHAPHA HCTPAaXUBAYKa
obnacT ycpeacpeheHa Ha mopoanyHe je3ndke U300pe U mpakce, Kao M Ha OUTyKE O TOME KOjU je3HK
OJIpKaTH, a KOju He, y BHIIeje3nuHuM okpyxkemrmMa (Curdt-Christiansen & Sun, 2022; King & Fogle,
2013). OHa noBe3yje ycBajame je3uKa KoJ Jelle, PaHO yUere IpYror je3uka, OMIMHIBU3aM U je3UUKY
MIOJINTUKY, ycpeacpelyjyhu ce Ha ynoTpeOy u u360p je3uka yHyTap 1oma u Mel)y wiaHOBUMa TOPOIUILIE
(King & Fogle, 2013, ctp. 172). ¥ Tom cmuciy, riaBHA (POKYC UCTpaKUBAba y OKBUPY MOPOIUYIHE
Je3UUKe TOJUTHUKE yCMEpeH je Ka JMHAMH4YHOj YNOoTpeOM je3uka YyHyTap Hopoauua Yy
TpaHCHAIIMOHATHUM KOHTEKCTUMA HIIM JIMjacliopH, Kao ¥ Ha YHYTpAIlke U CHoJballkbe (pakTope Koju
Ha Ty ynotpeOy ytuay (Macalister & Mirvahedi, 2016).

[Topoauyna je3wdka MOJMUTHKA CE€ YECTO cMaTpa OOJIMKOM JE€3WYKOT IUIaHWpama, TadyHH]e
,,OJIITyKaMa Koje TIOpOJIMIIe JIOHOCE O TOME KOjH(€e) je3uk(e) KOPUCTUTH KoJ Kyhe, y Koje cBpxe (00IHK
IUTAHUpamka CTaTyca), KOjU Cy pecypcu JOCTYIHM 3a HOJPUIKY HHUXO0BO] yHoTpeOu (IIaHupame
KOpITyca) ¥ Ha KOjU Ha4MH he ce 0/1BHjaTu yuere je3nKa, yIJIaBHOM KaJia Cy y UTamy Jiena (IIaHupambe
ycBajama)" (Macalister & Mirvahedi, 2016, ctp. 5). OBH OOIUIIM MOPOJUYHE jE€3UUYKE IMOJTUTHKE
00JIMKY]y OPOAMYHE je3NUKe MpaKce, UJIC0JIOTH]Y U yIpaBJbame je3ukoM (Spolsky, 2004). [Topoanuna
je3nyKa TOJMTUKA je Y BEIMKO] MEpHU yCMEpeHa WHUIMjaTUBamMa U 3ajeJHHYKUM aKTUBHOCTHMA
YJIaHOBA 33j€HUIIE U HEHUX JIuJepa, KOjU MOJACTHYY je3UUKe MPaKCe U OApKAme je3uKa, U3rpaimy
UJCHTUTETA U KYATYpHH KOHTHHYUTET y 3eMibu npujema (Filipovi¢ & Jovanovié, 2025). V ckiomny
TeopHujcKor okBHUpa Koju je ocmuciniaa @ununosuh (Filipovi¢, 2015), unanoBu u nuaepu 3ajeHULE
TOBOPHMKA XacaHMje y JUjacllOpy MOTY Ce€ MOCMAaTpaTH Kao je3uuku audepu KOjU, Kpo3 CBAKOJHEBHE



KOMYHHMKAaTHBHE IIpaKce, MOTY Ja HCIIOJbE aJalTUBHO je3uUuko audepcmeo, MOCEOHO Y OACYCTBY
dopmanne moxpmke. JpyruM pednma, JHAECPCTBO y TOTNIEAY XacaHHje MOXE IMPOHM3HIA3HTH W3
JE3WYKUX TMPaKCH YHYTap 3ajeHUIle Koje OoOyXBaTajy pa3juduTa 3ajeJHMYKA OKYIJbarka, MOMYT
KyJITypHUX M BepcKux jorahaja, Kao W JApYrux HeQOpMaTHMX IPYIITBEHUX AaKTUBHOCTH y KOjuUMa
MOjeIMHIM W TOPOAMIE CTATHO YNOTpeOJhaBajy XacaHHjy Kao Mpakcy mnpuiaroleHy HHXOBUM
KoMyHUKamusHum nompebama. Ocraie akTHUBHOCTH 3aCHOBAaHE HA MPUHIIMITY ,,0/103/10 Harope" Mory
00yXBaTaTu aKTUBHOCTHU KOj€ C€ TUUY caMe 3ajeTHHIIE, Kao Ha MpUMeEp KaJla WIAHOBHU Yy KOje 3ajeJHHLIA
UMa TIOBEpeHE NpEey3My HHHIMjaTUBY M OPraHM3yjy IporpaMe KOju MOTY IOOOJbIIATH HE CamMo
ApYUITBEHE yCJIOBE, Beh U cTaTyc XacaHuje, leHy BUTAIHOCT U JIMHTBUCTUYKY €KOJIOTH]Y.

C 003upoM Ha KJbYyYHY YJIOTY KOjy TOPOIHUIE M WIAHOBH 33jeTHUIIC UMAJy Y OYyBamby
HacJEeIHOT je3WKa, oBa aucepranuja he ce pokycupaTd Ha KJbydHE acCIEKTE j€3MYKHX HJICOJIOTHja
MaypPHUTaHCKUX MOPOJUIA, BUXOBE je3UUKE MPAKCEe U CTPATETHje KOje NMPUMEHY]y Kako OM odyBalld
xacanujy. Takohe he mojaCHUTH BaXHOCT WjaHOBA IIUPE 3ajeqHUIIe, Oyayhu 1a OHU MMajy KJbYy4HY
yIJIOTY Kaja je y muTamy 00e30ehBame TUHIBUCTHYKUX pecypca Koju oMoryhaBajy U3JI0KEHOCT JeIe
JE3WKY U BMXOB JJMHIBUCTUYKH pa3Boj. Crora he, mopes cTynvja HaBeIEHUX Y KOHIICTITYaJTHOM OKBHDY,
3a aHAJIM3Y Je3MYKUX NIPAKCH U YIPaBJbakha Je3UKOM KO/ MayPUTAHCKHX ITOPOIUIIA IPUIIOKOM OYyBamka
XacaHHje Kao HACIEIHOT je3uKa OMTH O] CYIITHHCKOT 3Hauaja M CTyadje ayTopa kao mto cy Curdt-
Christiansen & Sun (2022) o o4yBamy BHUIIICje3WYHE TMOPOJUYHE je3MUKe MmonuThke, Macalister u
Mirvahedi (2016) 0 mOpoANYHUM jE3WYKHM IOJUTHKAMa y BHIIIEje3MYHOM CBETY, kao 1 De Houwer
(2007, 2013) o je3nukOM MHIYTY POAUTEIbA U OUITMHTBATHOM Pa3Bojy.

Hacaennm jesux

KonnenT HacneaHOT je3uKa mpeacTaBiba IEHTPaHy OCHOBY OBOT HCTpaxxuBama. OH ce 4ecTo
MIOMUIHE KaJla e TOBOPH O HIICHTHTETY, TPAaHCHAIMOHAIM3MY U OMIIMHTBAJTHOM Pa3B0jy OHUX KOjH )KHBE
y aujacniopu. Haciennu je3uK je MamUHCKH Je3UK KOJUM CE TOBOPH Y 0Jipel)eHOM COIMOTMHTBUCTHYKOM
OKpY’XKelY, Kao Ha mpumep KoJ Kyhe, ajqu Koju HHje y MOTIIYHOCTH pa3BHj€H yClle[ IPYIUTBEHO-
MOJUTUYKUX NMPUTHCAKa U ToMHHaluje BehuHckor jesuka (Montrul, 2015, ctp. 2). Benmamoun et al.
(2013) HaBoze Ja Cy TOBOPHMIIM HACJIEIHOI je3MKa YeCTO MOTOMIM HMMHUIPaHaTa KOJU OJpacTajy
U3NIOKEHU U MAaTepHhEeM je3UKy M BEhMHCKOM CIY>KOCHOM je3MKy 3eMJbe MpHujemMa, Ouio aa je To
HMCTOBPEMEHO HMJIA CYKIIECUBHO TOKOM paHor AeTuCcTBa (cTp. 133). Takohe nonajy na Behuncku je3ux
y JEIHOM TPEHYTKY JETHHCTBA MTOCTAj€ ,,IPUMAPHU Je3UK (OTIPUIIMKE 32 BpEME I0JIacKa y IKOJTY WU
Majo HakoH Tora). Kao mocneauna 3ameHe je3uka, 0 paHOT OApacior 100a TOBOPHUKY HACIEIHOT
je3uka BehMHCKM je3UK MOXKe IOCTaTH u3pasumo AOMUHAHTaH, JOK HAcJleIHU je3UK MocTaje claduju
je3uk" (Benmamoun u cap., 2013, ctp. 133).

VY norneny je3ndke KOMIIETEHIIN]€ U BapHjaOMITHOCTH Kajia j€ y TUTalky OBJIaIaBamk-e HaCIeIHUM
JE3UKOM, MOjeNHH UCTPakUBayH, Kao mto cy Dominguez et al. (2019), uzpasunu cy He3aJ0BOJbCTBO
oapeheHuM TepMHHHMMA KOjH c€ KOpUCTe y OOJIaCTH yCBajama HACIEAHOI je3MKa, MOIMyT TePMUHA
HenomnyHo yceajarve. OHM HaBoJe Jia ,,Tpeba OUTH ONpe3aH M HE KapaKTepHCaTH CBE NOBOPHUKE
HACJIETHOT je3MKa Kao oco0e ca HEeMOTIIYHHM 3HambeM HacCJIEIHOT je3uKa, Oyayhu na mocroje u apyru
moryhu ucxoau" (ctp. 7). Montrul (2022) TBpau fa cy TOBOPHHULM HACJIETHOT je3MKa HM3BOPHU
TOBOPHUIIM, MaKO HUXOBAa KOMIIETEHIIMja MOKe J1a Bapupa. OHa je rokasana Jia yak 1 KOMIIeTeHIIH]e
JEITHOj€3MYHUX N3BOPHUX TOBOPHUKA BapUpajy Y 3aBHCHOCTH 0J1 00pa3oBama, MUCMEHOCTH U KOHTaKTa
ca jesukoM (ctp. 25). Cnuuno Tome, Rothman u Treffers-Daller (2014, ctp. 94) cmatpajy na ,,mehy
TOBOPHHUIIMMA HACIIETHOT J€3WKa U JeTHOJe3MYHUM TOBOPHHIIIMA YE€CTO MOCTOj€ 3HAYajHE Pa3IUKe y
MoTJIely KOMIIETEHIIMja W/WIM je3UdKe TMPOAYKIMje, a Ja CTENEH yCBajama HACJSTHOT je3WKa KOJI



MojeIMHaIa KapaKTEepHUIIly BapHjalije Koje ce oOnuHo He cpehy KOJ MOHOJIMHTBAIHUX TOBOPHHUKA. Y
CBAKOM CITy4ajy, HCXOH Y TIOTJIey KOMITETCHIIMja HU Ha KOjH HaYMH HE JIOBOJIC Y TUTAKE YHHCHUILY
Ja ce OMJIMHTBAJIHMA TOBOPHHIIM HACJIETHOT je3WKa MOTY CMaTpaTH W3BOPHHUM TOBOPHHUIIMMA je3WKa
KOojuM roBope koj kyhe”. OBu aytropu ce y oapeheHoj Mepu craxky J1a TOBOPHHIIM HACIEAHOT je3HKa,
MaKO Cy M3BOPHH TOBOPHHUIIH, YECTO HE Pa3BUjy UCTH OINCET KOMYHHKATHBHE KOMIICTEHIIM]EC Yy CBUM
JOMEHHMMa YIMOTpeOe je3uka, Kao INTO jeé TO CIy4yaj ca jeJHOje3UWYHHM H3BOPHHUM TOBOPHHUIIMMA,
HapOYHUTO Yy OJPACIIOM J00Y, yCIea CMameHEe WIIM PAa3IHuUTe M3JI0KEHOCTH je3WKYy W JIOMUHAIIH]C
BehHMHCKOT je3uKa. YIIPKOC TOME, HACJeIHU je3UK OCTaje CHAXKHO TIOBE3aH Ca HhHMXOBUM HIICHTHTETOM
U KynTypHoM npunansomhy. Ctora je HmeroBo o4yBame O] KJbyYHOT 3Hauaja 3a OYyBambe HHXOBOT
KYJTYpPHOT UJICHTUTETA, 3ajeTHUYKUX BPEAHOCTH, oOnUaja u ocehaja mpumnaaHoCTH, TOCEOHO Y OKBUPY
UMUTPAHTCKUX 32)CTHHIIA.

Crapatesby, WIAHOBU 33jEJIHUIE M CTPYYHAIlM YECTO NPUMEHY)Jy HU3 CTpaTeruja paau
OJIprKarba HACJIeTHOT je3nka. HapounTo cy BayKHH HAIlOPH y OKBUPY TOPOJIMIIA KaJIa je Y TUTAY Pa3Bo)j
HAaCJICAHOT je3WKa HHUXOBE JCIE y NUjacropu. Y TOM KOHTEKCTY, Pa3BHjCHH CY OpOjJHH MPUCTYIH
YCMEpEHH Ha 0YyBamke MAalbMHCKHX jE€3MKa, TOIYT MPHUCTYTA ,,jeJlaH poauTesb — jeaan jesuk" (Barron-
Hauwaert, 2004) u merona ,mamuHCKH je3uk kox kyhe" (De Houwer, 2007; Kumpulainen, 2020).
Jlpyre cTpareruje, Koje IpONCTUIY M3 CBaKOJAHEBHE KOMyHHKanHje Mel)y uiaHoBuMa mopoaumie, Kao u
U3 aKTUBHOCTH KOj€ MHHULIMpPA cama 3ajeIHUIA, OMYT KyJITypHHUX (hecTHBaja WU KypceBa HacIeIHOT
jesuka (Attaallah, 2020), moka3zaie cy ce KJbYYHHM 3a TOJICTHIIAKE pa3Boja HACIEIHOT je3nKka. MHora
UCTpaXKHBama Cy ce 0aBWIIa yBEpEeHUMa M CTABOBUMA KOj€ TPpyIle eMUTpaHaTa H IIOPOIMIIC UMAjy IpeMa
O4yBamy HACJIEJHOT je3MKa y 3ajennunama aujacrope (Jovanovié et al., 2024), kao nuTamuMa Koja ce
onHoce Ha wmamuHCKe jesuke (Filipovi¢é, 2017). Kama je peu o xacanuju, mehytum, mnpema
nHpopMaIrjama KojuMa pacrioyia)ke ayTop OBOT HCTPAXKHUBAMa, 32 CaJia HE MOCTOje UCTPaXKHBamba Koja
Ce T4y FEHOT OYyBarha KA0 HACJICIHOT je3rKa Y MAyPUTAHCKO] JTHjaCIIOPH.

W3 tor pasnora je HaclieJHU je3UK IJIaBHU KOHIIETITYaIHU U TEOPUjCKU OKBHUP HA KOME MOYMBa
oBO HcTpaxkuBame. Panosu Montrul (2015, 2018) o HacnenHOM je3UKy M HErOBHUM T'OBOPHHUIMMA,
Jovanovi¢ et al. (2024) o HacneaHOM je3UKY Y 3ajeHUIIaMa aujactope, kao u paj Filipovi¢ (2017) o
MUTakbUMa Koja c€ OJJHOCE Ha MamUHCKE je3uke, moMohu he HaMm Aa ce ycpeacpenuMo Ha pa3inuuTe
acrieKTe HACIEJHOT je3WKa y KOjuMa NPUMAJHUIM MaypUTaHCKE 3ajeHUIIC MOTY HCIIOJhaBaTH
pa3NuynTe CTaBOBE M je3WYKE IpaKce, OOJMKOBAaHE pa3IHMYUTHM (DakTopuma — O]l HEMOCPETHOT
MOPOJUYHOT OKPYKEHa M KYJITYpHUX Be3a, NMPEKO M3JI0KEHOCTH Mpakcama Kopullhewma XacaHuje
YHyTap MaypUTaHCKHX 3aje/IHUIa, I1a CBE 0 HBUXOBOTI 0JIHOCA Ca JOMUHAHTHUM jE3HMKOM.

Je3nuka uneosiornja

VY ucrpaxuBamUMa HACJIEIHOT je3UKa, Je3UuYKa HJIe0JO0rHja OJHOCH C€ Ha CKYI yBEpema, CTaBOBa U
ocehama 0 CTpyKTypHu U yrnoTpedu je3uka, Koja je3uK MOoBe3yjy ca UASHTUTETOM, KyJITypoM, Mohu u
ApymTBeHUM BpenHoctuma (Spolsky, 2004; Ricento, 2006; Kroskrity, 2010). ¥ xoHTekcTy aujacmnope,
Ha CTaBOBE NPeMa €THUYKOM jJe3UKY U UJIEHTHTETY, OJHOCHO MpeMa BENHHCKOM j€3UKY U HJIEHTHUTETY,
yTUYY JIUYHE U IPYLITBEHE oTpede. Y TOM KOHTEKCTY, MUTPaHTH MOTY M3a0paTu J1a ce TMHTBUCTHYKU
UACHTUUKY]y OWIO ca CBOjOM JMjaClIOPCKOM 33je€HUIIOM, OWUJIO ca JPYIITBOM 3eMJbE€ IpHjeMa
(Jovanovi¢ & Simovi¢, 2013). Ilpema wuma, ,,eKCIUTUIMTHA WM UMIUIMIUTHA MaHu(ecTanuja
JE3WYKHUX HJICOJIOTH]ja He TIPYy’Ka caMO YBHUJI y OIIIITE pa3yMeBamke CTBAPHOCTH JIaTe TOBOPHE 3ajeTHUIIE,
Beh yThue u Ha U300p JUMHTBUCTUYKE (OpPME U CTPYKTYpeE, a y Kpajihoj JIMHUJU U Ha U300p caMmor
JUHTBUCTUYKOT Koaa. CXOHO TOME, OHAa YTHUYE M Ha OJpKaBamke WK 3aMeny jesuka" (ctp. 130).



Jeman on HajCHAXHHJUX MPEIUKTOpA OJpKaBara HACIEAHOT je3WKa OJIHOCH C€ YIIpaBO Ha
CTaBOBE M WJICOJIOTH]jE, KOJU OJpa)kaBajy BPEIHOCT KOja ce mpuiaaje je3uky. [I03uTUBHHU CTaBOBH,
MelyTum, HUCY TOBOJbHU CaMU 10 ceOu, Beh uM je motpedaH nomeH ynoTpebde, a ypaBo Ty OKyIJbamba
3ajeJHHIIE, BEPCKE M KYJITYpPHE aKTHBHOCTH MMAjy IMpPECyAHY YJIOTY y O4YyBamy HACIECOHOT je3MKa
(Bilgory-Fazakas & Armon-Lotem, 2025). V mpakcu, je3Wuke HICOJIOTHjE C€ HCIOJbaBajy Kpo3
CBAaKOJHEBHE je3nuyke M300pe, NUCKYp3WBHE Mpakce M CTaBOBE KOje JbyAM Traje mpema oapeheHoj
BapMjaHTH y JaTroM JpymTBy. Jpyrum pednma, yBepeme jaa je Kopuiiheme BehuwHCKOr je3mka
MPECTIDKHUje HEero ynorpeda MamUHCKOT, WK, OOPHYTO, J1a MAambHHCKH je3UK Tpeda OAp)KaTH paju
KYJATYpHOT HJEHTUTETa 0e3 003upa Ha MoTpedy 3a TOMUHAHTHHUM j€3MKOM, y BEIHUKO] MEPH j€ TOJ
YTHIIajeM CTaBOBa W OJUIyKa JbYJAM O TOME KOjU je3UK KOPHCTUTH Y CBAaKOJHEBHOM JKUBOTY Y
BUIIICj€3MYHOM KOHTEKCTY. PoauTesb MOTY BEpoBaTH Ja je OApIKaBamke HACICIHOT je3UKa JIparoleH
KYJITypHH pecypc Win Ja he H3JI0)KEHOCT HUXOBE Jele OMUHAHTHOM jE3UKy MPYKUTH BHIIEC
MoryhHoCcTH. YTIpaBO TakBa yBepema yCMepaBajy MOPOANYHE OJUTYKE U Je3UUKY MPAKCY.

3a Hallle UCTPaKUBALE j€, CTOTa, O KJbYYHOT 3Ha4aja HCIIUTATH KaKo yBEPEHa U MPETIIOCTaBKe
00JIMKY]y HE caMO HaYMH Ha KOju MaypuTaHIM TOBOpe XacaHujy, Beh u To kako mocMarpajy cede, CBOjy
KYJITYpY ¥ CBOj HIICHTHTET, Ka0 U CBOj€ CTaBOBE IpeMa leHOM ouyBamy. Ctora he pamoBu ayTopa Kao
mrto cy Spolsky (2004), Ricento (2006), Kroskrity (2010), Jovanovi¢ m Simovi¢ (2013), Dotowy-
Rybinska m Hornsby (2021) o JIMHIBHCTHYKMM CTaBOBHMa M IIpaKcama, Kao M O je3UYKHM
UeoJIoTHjaMa, OUTH O] TOMONH y OBOM HUCTPaKMBAYKOM TTOIYXBaTy.

Onpxame U 3aMeHA je3uKa

IlojMmoBM oapkama M 3aMeHEe je3uka Takohe cy ILEHTpPaJHM 3a TEOPUJCKU JEO0 OBOT
uctpaxkuBama. Casnama koja mpoHoce Fishman (1991), McConvell (1991), Ostler (2011), Potowski
(2013) u Pauwels (2016) moka3syjy na ce oip>kame je3uKa OJJHOCH Ha HaIlope yJIOKEHE y OApKaBambe U
ynotpely je3uka yHyTap 3ajeHHIIe Y CUTyalllju KaJa MOCTOjU MOTYNHOCT H-eroBe 3aMeHe JAPYyTruM
je3unmMa. 3aMeHa je3uka, ¢ Ipyre CTpaHe, MpecTaBJba MPOLIEC MOCTENEHOT 3aMEeHhUBaha JETHOT je3UKa
ApyruM, Hajuenthe JOMMHAHTHUM WJIM BENMHCKHMM, OCHUM YKOJIMKO MAamHUHCKHM jE€3UK HE OCTaHe
MPUMapHO CPEACTBO KOMYHHUKAIMje W ColMjaiu3aije yHyTap Te 3ajeanuiie. Pauwels (2016)
KOHKPETHO MCTHYE J1a je OUyBame W 3aMeHa je3MKa MOBE3aHO ca I0jaBaMa IOIMyT MYJITHINHTBA3MA,
Je3UYKe YIpO’KEHOCTH M je3MuYKe pEeBHTalIM3allije, KOje MPOUCTUYY M3 MHOIOOpOjHHMX CHTyaluja
je3nukor koHTakTa (ctp. 17). OBO UMIUIMIIMpA /12 CY 3aMeHa U OJIp’Karbe je3MKa HCTOPH)CKU MPUCYTHH
CBYJa I'ie Cy ce Jbyau oJipel)eHOr je3nYKOor MopeKIia MPecesIuIn y Ipyre 3eMJbe U, Yy HEKOM TPEHYTKY,
JIOIIIN Y KOHTAKT ca JJOMUHAHTHUM je3HIIHMA.

Alshartan (2024, ctp. 8718) uctuue na 6pojHu GakTOpHU AONPUHOCE OJpXKaby U 3aMEHH je3UKa
Mel)y MMHrpaHTHMa, Kako Ha WHAMBUIYaJHOM Tako M Ha JPYIITBEHOM HHUBOY, y PAaCIOHY O]
00pa30BHUX TMOJIMTHKA J0 MOPOJUYHUX je3MUKHUX Hpakcu. CTora, y CBETIy HABEACHOT, OJp)Kambe U
3aMEHa je3WKa MCIUTYje OINCTaHaK HacleHOr je3nka Mely MamHHCKUM 3ajeIHHIlaMa Y OJHOCY Ha
JOMUHAHTHU je3uk apymTea. OBo ucTpakuBame he ce, nakie, ociamaTH Ha pajoBe ayTopa Kao IITO
cy Fishman (1991), McConvell (1991), Ostler (2011), Potowski (2013) u Pauwels (2016), kao u Ha
JPyTe CPOJTHE PAIOBE O OJIPXKAKY U 3aMEHH j€3MKa, KOjU HaM MOTY ToMOhH J1a yTBpJIUMO (paKkTope KOju
MOTY JONPUHETH OUyBamy XacaHHj€ y BUIIE]€3UYHIUM KOHTEKCTUMA MJIH I'a OMETaTH.

Teopuje y okBUPY NOPOAUYHE je3HUYKeE MOJUTHKE M OIP/KAHA HACTEAHOT je3HKa

Op cBor HacraHka, KOHLEMNT HacleOHu je3uk NOOWja 3HAYajHy HayudyHy Haxmwby y o0jacTtu
MOPOANYHE je3WYKe MOJIUTHKE, TIPH YeMy Cy MPeUIOKEHE pa3IndnuTe TEOpHje ca MUJBEM pasyMeBama



IETOBE MPUPO/IE U (pakTopa Koju qonpruHoce iweroBom ouyBamy (Hollebeke u cap., 2022). Mnak, Curdt-
Christiansen (2025) TtBpau na, ,,0e3 0o03upa Ha TemMe u (pokyce mocTojehux cTyauja o MOPOIUYHO]
JE€3WYKOj TOJUTHUIIN, BehrHa BHUX ce ocliarba Ha CIIOJICKH]EeB TPOACITHNA MOJIEI Je3UUKe MOJUTUKE” (CTP.
4).

VY CB0jOj TEOpHjU je3UUKOT yIpaBibama, Spolsky je mpemnokuo Moen koju AehruHHUIIE IT0jaM
MOPOJIUYHE je3udKe moauTHKe. tberoB Moien ce cactoju o Tpu Mel)ycoOHO moBe3aHe, ajii He3aBUCHE
KOMITOHCHTE: Je3MYKHX IMPAKCH, je3NYKe UACOJOTH]e U je3UUKOor ympasibama (Spolsky, 2004, 2021).
[Ipema meroBoM cxBaTamy, je3UUKe MPaKCe MPECTaB/bajy YOuJbMBa MOHAIIAKA U U300pe — OHO IITO
JbYIM 3aUCTa YMHE JMHTBUCTUYKH, Y CMUCTY ynorpebe jesmka Mely diaHOBHUMa Jare 3ajemHuie. Y
OKBHPY MOPOJIUYHE je3MUKE TIOJIUTUKE, MHIUBUIyaJTHE Je3UUKe MpaKce Cy MO/ yTUIajeM BapujeTeTa 3a
KOj€ C€ WIAHOBHU MOPOJHUIIEC OJITYUY]y, YKIbY4yjyhH TO KOjU c€ je3UK TOBOPH KOJ Kyhe u KOju je3ndKu
n300py W TOHAIIama ce NMpuMewyjy y onapehenumm momenuma (Spolsky, 2012, ctp. 4). Hpyra
KOMIIOHEHTa OJIHOCH CE€ Ha YBEpeHa, HJICOJOTHje U BPEIHOCTH KOje JbYAM NMPHIAJy BapHjeTETHMA U
obenexjuMa je3rka Koja o0IuKyjy muxoB uiueHtuteT (Spolsky, 2012, ctp. 4). Y okBHpy mopoaudHe
je3UUKe MOJIMTHKE , 0Ba yBepEHa MOJCTUYY WIAHOBE MOPOIUIIE MIIK 3ajeTHUIIE 1a capal)yjy U BpeaHyjy
ynoTtpeOy je3uka yHyTap 3ajelHuIle, TOCEOHO OHMX je3WKa KOju Cy MOBE3aHH ca MpumagHonhy ocode
onpehenoj rpynu (HOp. HaUWjU, APYIITBEHO] KJIACH, €THHYKOM PETHOHY WJIM €THHUYKOM Haclely).
Tpeha komnoHeHTa jecTe je3UYKO YIPaBIbamke, KOje Ce OHOCH Ha KCIUTHIUTHY IMOJIMTHKY WITH Ha OMII0
KaKBE KOHKPETHE HArmope ocode Koja ceOu J1aje ayTOpUTET J1a M3MEHH WM yTHUYE HA Je3UUKY MPAKCY
WM YBepema Apyrux ropopHuka (Spolsky, 2004, ctp. 5), myreM 610 Koje BpCTe je3ndKe NHTEPBEHIIM]e
WIH yTpaBJbaba. Y OKBHPY IMOPOJUYHE je3UUYKE TIOJUTUKE , OBU HATIOPH CE YE€CTO OJIHOCE Ha TpaBHiIa
KOja pOIUTEJbUM WM CTaparesbH, nocenyjyhm ayropurer Haj aenoM konx kyhe, noHoce kako Ou
M3MEHUITN BUXO0BE je3ndke npakce u yBepema (Curdt-Christiansen, 2025, ctp. 4).

[Topen Cnonckujese (Spolsky) Teopuje (2009, 2012), oBo uctpaxkubame he ce ocnamaru U Ha
TeopHjy jesuuxoz auoepcmea Gununosuh (2012, 2015). Guiunosuh npomupyje CriosickujeBy TEOpUjy
Je3UYKOr yIpaBjbaka J0JaBalkbeM YETBPTE KOMIIOHEHTE, KOMIIOHEHTE je3uukoz jaudepcmea Kao
CacTaBHOT JieJla je3MYKe NMOJUTHKE U TUTAHUPaka, Y IHJbY UCIIUTHBAkA MPEOKPETaha 3aMEHE je3UKa y
OKBUpPY Mpeka yHyTap 3ajelHule, OOpa30BHUX MHCTUTYIMja U MOPOJUYHE je3nuke nouutuke. Kako
Ounmunosuh (2015, ctp. 5) mojammaa, je3uuxo auoepcmeo OMHOCU C€ Ha ,,MOryhy WHTEpakiujy
u3Mel)y IpymTBa U je3uKa, y OKBHPY KOje 3anHTepecOBaHE CTpaHe KOPUCTE CBOj€ MCKYCTBO M 3HAME
Kako OM momorJie Jpyruma Ja pa3ymejy CTBapH O CBETY KOje Ce OJpakaBajy y je3MKy, a Koje ce
00JIMKY]y, IPEOOINKY]y WU Meajy IMyTeM je3uka’. Jezuuku audepu u meHayepu cy y BeHOj TEOpUju
,,OHU KOJH TPHIIaJajy 3aMHTepECOBAaHMM F'OBOPHUM 3ajeHHMIIaMa/3ajeIHIIaMa MTPaKce U KOjU MOYHbY
Jla IPUMEBY]y pa3InyuTe je3nuke o0paciie y CBaKOAHEBHO] KOMYHHUKALIMJU KaKo OU je3UKOM MOTJIU J1a
M3pa3e COTCTBEHU IOTJIE]] Ha CBET U CBOJY MO3UIN]Y Y CBETY, ajid 0€3 MPUTHUCKA Ha OUII0 KoTa Ipyror
na yuunu ucto” (Filipovi¢, 2015, ctp. 5). Teopuja Gununosuh je oa EHTPAITHOT 3Ha4Yaja 3aTo IMITO Ce
0aBM Je3NUKUM YIpaBJbambeM, HHTEPAKIMJOM YHYTap 3aje/IHUle, CTABOBUMA U OJUTyKaMa BE3aHHUX 3a
jesmuke npakce. Maeja @ununosuh (2012, 2015) koja cTOju M3a KOHIIETITA je3UuKo2 TUOEPCmEa JecTe
7la je3UYKO yIpaBibame Tpeba na Oyne (iaekcHOMIHO, JPYIITBEHO aHTaXOBAHO U KOHCTPYHUCAHO OJ1
crpa”e apymrtBa. OHO Tpeba ja MpoUCTHYE U3 MPHUCTYMA ,,0[103/10 HArope” je3W4Koj MOJUTHLU U
IUTAHUPAy, KOJU MOACTHYE Capaiiby Kpo3 yMpeKaBame, 32 Pa3uKy O TPaIUIMOHATHOT OUMamba
JE3UMUKOT YIpaBJbama, Koje ce ycpenacpelyje Ha mpucTyI ,,07103ro Hajosie" y je3MYKO]j MOJIUTHIIH.

Cse y cBemy, oHO 1ITO CIOJICKHjEBY TEOPH]y YUMHH PEIEBAHTHOM 3a HaIly TEMY jeCTe TO LITO
ce oHa ycpencpelyje Ha otHOC u3Mel)y je3MUKuX MpaKcH, yBEpema U CTaBOBA KOj€ MOPOIUIIE U YWIAHOBU
3ajeJIHMIIEe HeTyjy MpemMa yHnoTpeOH U OJip)Kamy je3uKa y BUIIEC]e3UYHUM KOHTEKCTUMA Y JHjacliopH.



Crora je oHa OJMCKO TMOBE3aHa ca ITUJbEBMMa OBOT HCTpaKMBama. buhe o7 Benwke BpeaHOCTH 3a
UICHTH(UKOBAKE U TyMadehe MOPOINYHUX je3HUKUX NONMUTHKa MaypuTaHana 1 je3ndKor JUIepcTBa
3ajeHUIE Y OUyBamkhy XacaHH]e Kao HACIETHOT je3uka y aujacriopu. CINYHO TOME, TEOpHUja jesuukoe
nuoepcmea xojy je ocmucianna @ununosuh 6uhe o1 KIbY4HOT 3Havaja 3a yTBphuBame HaUMHA HAa KOJU
rpyne TOBOPHHKA XacaHWje, mpodecHoHaHA OKYIJbamba U JIMACPH 3ajeTHHUIIEC Y AMjaClOPH CBECHO
KOPHUCTE XacaHWjy 3a M3pa)kaBame CBOT UACHTUTETA M BPEIHOCTH KPO3 CBAKOJIHEBHY MHTEPAKIH]y U
npakce, a He myTeM (popmanne HactaBe. Takole he OuTH 01 KIby4HE BaXKHOCTH 32 N3BOlehe 3aKJbydaKa
O CBaKOJHEBHUM jE3MUYKHM HM300pHMa M MOHANIAKbMMa OJpe)eHHX WIaHOBa, KOjU MOTY OOJMKOBATH
ynoTpeOy xacaHHje KOJ APYTMX WIaHOBA YHYTap 3ajelHHIE, Ka0 M O HAYMHY Ha KOjU OHU aKTHBHO
OJIpKaBajy M Pa3BHjajy je3WK KpO3 CMHUCICHY JAPYIITBEHY Mpakcy, ,,0l0310 Harope", a He MyTeM
3BaHMYHHX MOJUTHKA.

OxkBHpHM onUC MaTepHjasa Koju he ce KOPUCTUTH M METOJA 32 HerOBY AaHAJHU3Y

JAu3ajH HCTpa)KMBamba

Y oBOM ucTpakuBamy Ouhie mpuMemeHa MENIOBUTAa METO/a, TaKO IITO he JUjarHOCTUYKH
YIIUTHUK U TOJYCTPYKTYPHCAHU MHTEPBjy OMTH KOpHITheHU Kako OW ce CTeKao YBHJ Y MOPOJUYHE
je3nyke MOMUTHKe MaypuTaHala U je3MYKO JIMJIEPCTBO YIAHOBA 33ajCHHIIC YCMEPEHO Ha OJPIKAHC
XacaHHWje Kao HaCJeJHOT je3uka. McTpakuBame je SKCIUIOPATHMBHOI KapaKTepa W 3acHHMBAa CE Ha
HENpoOAOMITMCTUYKOM Y30pPKOBalWy, W3 JBa OCHOBHAa pasziora. [IpBo, Kao ITO je HAaBEICHO Yy
TEOPHjCKOM JIeNly, XacaHHWja je pelaTHMBHO CJIa00 MCTPaKeH je3WK, a Takohe He MOCTOjU TOBOJHHO
NPETXOAHUX HCTPAKUBAKHAa O FETOBOM OUyBamy Mel)y MaypuTaHCKMM 3ajeqHHIIaMa y JIUjacTIOpH.
Hpyro, pacrnpocTpameHOCT U Opoj TOBOPHHKA XacaHWje y NMJBHUM 3eMJbaMa HUCY HaM YHAaIpes
no3HaTu. Y HCTpaxuBamy he, cTora, OMTH MPUMEHEHO Y30PKOBAaKkHE METOIOM ,,CHEXKHE TpyABe” (EHT.
snowball), npu yemy he Hajnmpe OUTH KOHTAKTUPAHO HEKOIMKO 0c00a, Koje OW 3aTHM IOMOTJe
UCTpaXMBady Jia CTYyNM y KOHTAKT ca JAPYTHMM WIAHOBMMA 3ajeTHHIIE KOjU TOBOpE je3UK XacaHHuja y
JI1jacIiopu.

OcHoBHa npeMuca NpUMEHe MEIIOBUTUX METOJa Y OBOM HCTPaXXKUBaWYy je€CTe MPUKYIIbakE U
aHaJM3a Mojaraka JoOMjeHUX MyTeM YIUTHHUKA (KBaHTUTATUBHA U KBAJUTATUBHA (pa3a UCTpaXKUBamba)
Y HHTEpBjya (KBAJIUTaTHBHA (Da3a HCTPpAKUBamba), HA OCHOBY NApAenH02 OU3AjHA MEeUOBUMUX Memood
(Brevik et al., 2022). Ilusb je u3Boheme 3akibyyaka M3 BHIIE HU3BOpAa M Ha OCHOBY Pa3IMUUTHX
nepcnektuBa. Ha npumep, Brevik et al. (2022) oGjammaajy fa mapaneiaHu au3ajH ,,00yxBaTa jeaHy
UCTpaKMBadKy a3y y K0joj c€ KBAaHTUTATUBHA M KBAJIMTATHBHA KOMIIOHEHTA OJ[BUjajy Mame-BUIIE
HCTOBpPEMEHO WM y3 oapehenn BpemeHCckH pa3zmak. OCHOBHA HJEja jecTe Ja urmezpayuja OBE JIBE
kommnoHenTe (QUAN+QUAL) y okBupy ucte ucTpakupauke (paze nmpyxa 1eIOBUTH]Y CIIMKY HETO MITO
6u To oMmoryhno OuJI0 KOju 01 OBa 1Ba MeTo1a MoHaocob" (cTp. 343).

YdecHHMIM HCTPAKUBABLA

[Tonanu he 6uTH TPUKYIIJbEHU O MAYPUTAHCKUX UIMHUTPaHaTa KOjH IpHUIlajiajy Kako IpBoj, TaKO
U Ipyroj reHepaunuju, u ogHocuhe ce Ha CTpaTeruje U BUXOBE CTAaBOBE IIPEMa OUyBalby XacaHH]e Kao
HACJIETHOT je3WKa U KYyJITYpHOT HJIEHTUTETa, KaKo CBOI Tako W mHUXoBe neue. L{uibHy rpymy oBor
UCTpa)KMBamba YUHE MAypUTAHCKU UMUTPAHTHU Koju kuBe y EBpornu. C 003upom Ha Benuky reorpadceky
pacrpoCTpamEHOCT OBUX 3aje/IHUIIA, 1101l he ce MpeBacXoIHO MPUKYIJbATH IyTEM HHTEPHETa, TOK
he ce ucTpakuBame y)KMBO CHPOBOJUTH Tamo TJie TO Oyae M3BOAIBUBO. Mlako CTaBOBU poauTesba U
HUXOBE Je3MUKE MIPAKCE OCTajy y CPEIUILTY OBOT UCTPAXHBaHba, C 003MPOM Ha IIEHTPATIHY YJIOTY KOjy




MOPOJIUIIE UMAjy y OYyBamky HACJIECIHOT je3MKa, OBO UCTpaKUBamke he 00yXBaTUTH U CTAaBOBE IPYTUX
UMHTpaHaTa, 0e3 003upa Ha HUXOB OpadyHm cTartyc. To yKJbydyje U HEyAaTe/HEOXKCHEHE UYIaHOBE
3ajeHUIE YMja JIMHTBUCTUYKA MCKYCTBA, CTAaBOBU W HJEOJIOTH]E 3HA4YajHO JOMPHUHOCE IE€JOKYITHO]
COILIMOJIMHTBUCTUYKO] CIWIIM XacaHWje y KOHTekcTmMma mujacniope. Crora he napareinu ouzajw
Meuwosumux memooa OUTH O]l KIJbYYHE BaXXHOCTH 3a aHAJIM3y Be3a u3Mel)y pesynrarta 1o0WjeHHX
MPUMEHOM HMCTPXKUBAUYKUX WHCTpyMEHATa, YIUTHHKA U WHTEpBjya. Brevik et al. (2022) cmatpajy na
OBaKaB JU3ajH MOXEe OUTH KOPUCTAH 3a BaJIHUAALN]y PA3IMYUTHX CKYIIOBA MOJAaTaKa U 3a 00yXBaTame
Pa3NIUYUTUX NEPCneKmu6d, yKOIMKO YISCHUIN Y OTBOPEHOM THITY HHTEPB]ja MpysKe nH(pOpMaIHje Koje
Ce pa3IMKYyjy O]l lbMXOBHX OJrOBOpa Ha yHarpea AeGuHUcaHe CTaBKe yIUTHHUKA (cTp. 343).

HcrpakuBayku HHCTPYMEHTH

I'maBHM wWHCTpyMeHTH Koju he OuTH KopumiheHH Yy HCTpaXuBamby Cy VYIOUTHUK H
MOy CTPYKTYPHCAaHU HHTEPB]Y.

YnurHuk

VY noueTHoj (a3u NpUKyIIbama MojaTaka, o]l yuecHuKa he ce TpakuTu Jia NOTIUILy oOpa3ail
cariacHOCTH, Koju he caapkaTi Kpatak HH()OPMATHBHHM MacyC O UCTPAKUBAIY Yy CKJIOITY MPBOT Jelia
YOUTHUKA, Y3 HAloOMeHy Jaa he HHXOBH JHMYHHM IMOJAIM OCTaTH aHOHMMHHU. LM HMcTpakuBama,
Mmehytum, Hehe OuTH eTajbHO 00jamImkbeH, Kako He OM YTHIIA0 Ha OATOBOpPE YYECHHWKA. YTHTHUK he
OUTH CauMEH y CKJIAQy Ca TEOPHUJCKMM OKBHPOM OBOT HCTpPaXkKMBama, moceOHO CHOJICKHjeBOM
TeopujoM jezuukoe ynpasmarea (2004, 2009) u TeopujoM jesuuxoe audepcmea kKoja ce cpehe kon
Oununosuh (2012, 2015), 6ynyhu na ce OCHOBHU LMJbEBU OBOT HUCTPAKKBaKba YINPaBO Ha HHUMA
3acHuBajy. Kao cMepHuie he nmocimyKuTH U cTaHapIM30BaHH YIIUTHULIM MONYT Y IUTHHUKA O Je3UYKOM
U IpylITBeHoM nopekiy (Language and Social Background Questionnaire — LSBQ; Anderson et al.,
2018) m YnuTHHKa O UCKYCTBY ca HacleAHUM je3ukoM (Heritage Language Experience Questionnaire
— HeLEx; Tomi¢ et al., 2023), koju ce KOpUCTE y HCTpAKUBAKBLUMa HACIIEIHOT je3uKa. YIHUTHUK he ce
OJIHOCUTH Ha HBUXOB MPUMapHU (POKyC, IOMYT KOHTEKCTa y KOjUMa Ce Je3UK KOPHUCTHU, a KOJU CE MOTY
MPUMEHUTH W Ha XacaHW]y, Kao IITO Cy nopoouye y oOKeupy oomahuncmea, nopoouye useau
domahuncmea, 3ajeOHUYKA OKYN/bARA, CLOO0OHO 8peme N 8epCKU U KYImypHU dozahaju.

VY npBoj a3u uctpaxknBama, yNmuTHUK he OUTH KopuiltheH Kao IMjarHOCTHYKa, OJHOCHO TTUJIOT
CTyAMja, Ha Mamo0j Tpynu HCIOUTaHWKAa. HakoH mpuKylspamba W aHaIM3e pe3yirara IHIOT
UCTpaKUBamwa, YIUTHUK he OUTH peBUAMpaH U npuiiaroleH kako 61 ra y4eCHHUIM ITO 00Jbe pa3yMenu,
npe Hero mro Oyne MOHOBO mpocieleH yuecHHIMMa HCTpakuBama. buhe cacTaBibeH Ha €HIJIECKOM
J€3HUKy, I1a 3aTUM TPEeBe/IeH Ha aparcky, y (opMu oHJIajH YOUTHUKA Ha ru1atdopmu Google Forms unu
HEKO] JIpyroj, CAMYHOj IuiaTdopMu. YIUTHUK he ce cacTojaTH of MUTama BULIECTPYKOr U300pa, Kao U
MUTakba OTBOPEHOT TUIIA.

KpanTurtaTuBHHM A€0 YIIHTHUKA

Y VBOAHOM OJeJbKy YNHUTHHUKA NpUKyIUbahe ce KBAaHTHUTATUBHHU JeMorpadCKu MOoJalu o
yueCHHMIIMMA UCTpaxkuBamwa. Kperahe oz onmtux nurama, ykibydyjyhu gemorpadceke Bapujadie nomyt
CTapoCHE Tpylie, HUBOA 00pa3zoBama, 3eMibe pohema U AyxkuHe OopaBka y 3emsbu aomahuny. OBH
neMorpadcky Mojany MpeCcTaBibajy CKyN KapaKTepUCTHKAa Ha OCHOBY KOJUX CE€ OUyBam€ XacaHHje
Moxke ncnutubatu. [locnenwsu 1eo oBor ofesbKa caapkahe muTame 0 OpauHOM CTaTyCy UCIIUTAHUKA, a
y 3aBUCHOCTH O] BbUXOBOT OJIr0BOpa Ouhe ycMepeHH Ha HapelHU oAroBapajyhu ojesbak YHMUTHUKA.
['maBHM KBaHTHTATHBHU OJIeJbaK YIIUTHUKA cacTojahe ce 0/1 3aTBOPEHHX MUTamka, YKIbYUyjyhu nmuTama
BUIIECTPYKOT U300pa U TBpAE 3acHOBaHe Ha JIMKepTOBOj cKallu, KOja c€ THYY OCHOBHMX MOTHBA 3a



EMUTpAIH]y, TP YeMy UCIUTAHULN OMpajy jenHy on nonyheHux omiuja. Hekonmko Apyrux cTaBKU
onHocuhe ce Ha MPOIIeHY 3Havyaja XxacaHuje, mTo he ce MepuTH y3 momoh ckana, Kao ¥ Ha TO KOJIUKO
YECTO YUYECTBY]Y Y aKTUBHOCTUMA Y OKBHPY 3aj€THUIIC T/I€ C€ TOBOPH Ha j€3WKYy XacaHHja.

KpanuraTuBan A€0 YIIMTHUKA

AmnHanu3za nojaraka y OBOM HCTpaxHBamy 00yxBaTuhe M JECKPUNTHBHY U TEMATCKy aHAIIU3Y.
OBaj oxespak he cagpkatu MUTama OTBOPEHOT THIIA O CBAKOJHEBHO] ymoTrpebu xacanwje. OHa ce
OJJHOCE Ha je3WYKe MpaKce POANTEIha, YBEPEHa, CTpaTeryuje U o0IMKe yrnpaBibamba je3UKOM, Kao U Ha
HOJIPIIKY 3ajeHUIC U MHCTUTYLIMja y OUyBamby XacaHHje Kao HacleHor je3nka. L{nsb oBUX nuTama je
7a OTKPHjy CTAaBOBE M CTEIEH CBECHHX HAIOpa KOjeé POAMTEJbH yJaxy y NMPEHOLICHE XacaHWje H
MayPHUTaHCKOT KyJITYpHOT HACHTUTETA CBOjOj eru. OBe mpakce yKJbydyjy yueurhe y TpaauiuoHaTHIM
aKTUBHOCTHMA, 00eJIeKaBambe MaypUTAaHCKUX TMPA3HUKA, IPUIIPEMY TPATUIMOHAIHUX jeJia U CIMYHO.
OBaj oxespak Takohe 00yxBara U yJIOTy CIIOJbAIlHUX WHCTUTYIIH]A, KA0 ¥ aKTUBHOCTHU 3ajeTHHIIE KOje
MOTY OJaKIIATH WJIM OTEKaTH OuyBame xacaHuje. L{usb 0BUX CTaBKHM jecTe Ja ce MOPOJUYHE je3nUKe
Ipakce carjiefajy y OKBUpPY IIMpE COIMOJIMHIBUCTUYKE EKOJOTHje M Ja ce oMmMoryhm anammsa
NOPOANYHUX je3WYKHX MOJUTHKAa MaypuTaHaia u yiora Koje OHe UMajy KaJa je y MUTamby BUTATHOCT
XacaHH]je y KOHTEKCTY JHjacIiope.

HNurtepsjy

Jlu3aju uctpakuBama Takohe he o0yxBatuTu w moyCTpykTypucaHe mHTepsjye. Onm he ce
CIPOBOJIUTH HAKOH IITO YYECHUIIY NIOIYHE YITUTHUK U JIOOPOBOJHHO Ce TIPpHjaBe 3a yuenihe y MHTEePB]yYy.
Wutepjyn he ce yriaBHOM CHpOBOJWUTH IMyTEM HWHTEPHETA, OCHM Yy CllydajeBUMa Kajaa je Moryhe
CIPOBECTH TEPEHCKO UcTpaxuBame. CrpoBoanhe ce Ha je3uKy xacaHuja u o0yxBatuhe CKyn yHarpen
onpeheHnx murtama, nMpu yemy he McTpakuBay OCTaBUTH MPOCTOpA 3a Pa3roBOp M Ha TeME Koje
ydyecHUIM camMu mokpeHy. OBaj MeTOl HaM MOXe NMOMOhHM Ja CTeKHEMO IyOJbe pa3yMeBame O
yBEpemHMa M MIpaKcaMa yUeCHHKa y BE3W Ca OUyBambEeM XacaHHje Kao COICTBEHOT HACIEITHOT je3HKa,
Kao M Jia MPUJIAroJMMo MUTamba TOKOM MHTEPBjya aKko Ce€ M0jaBe HOBH aCMEKTH HCTPaKUBamba, IITO
omoryhaBa yyecHUIIMMAa J1a CJIOO0THO UCIIPHYAjy CBOj€ TIpHUe.

WuTepsjy he ce cnpoBoauTy Ha je3uky xacanuja. CBaku HHTEPB]y he OUTH CLIPOBEAECH Y OKBUDPY
JeIlHe cecuje, a ’eroBO Tpajarmke he 3aBUCUTH O] JOCTYITHOCTH U capajiibe yuecHuka. [lutama he 6utu
M0jeTHOCTaB/beHA Kako Ou ce 00e30e1no mpupojaH Tok uHTEpBjya. Kako ce Tokom mHTEpBjya Oyay
jaBJpayia HOBA ca3Hama, UcTpakuBad he Mmohu na kopucTu oapeleHa yormreHa TUTamka, MOMyT OHUX
»paau nojammema ([[Ima noopazymesame noo...?7), enabopauuje (Mooweme au mu pehu suwe o
mMpenymKy kaoa cme...?), pazyMeBamwa JINYHOT 3Havaja (3awmo eam je mo 6uno 6axcHo...?) u CIMIHO"
(Rolland et al., 2019, ctp. 280). Ha kpajy unTepBjya ycneauhe 3aBpiiHa NUTama WM he yuyecHULU
uMaTH OPWIMKY Ja mnojese OWiIo KakBa pa3sMMIUbakba y Be3u ca TemMoM. MHrtepsjy he Outn
TPaHCKPUOOBAH ¥ MPEBE/ICH HA EHIJIECKH je3UK U aHATM3UPAH Y CKIIay ca OKBUPHMa TEMATCKE aHaIIH3e
aytopa Braun u Clarke (2006, 2021).

YyecHuuu

VYdecHunu he OUTH perpyToBaHU IMyTEM Y30pKOBamba METOJIOM ,,CHEXKHE TpyaBe”. Y3 momoh
OBOT' MeTOoJ]a heMO CTYNUTH y KOHTaKT ca caMO HEKOJIMKO MOjeJMHAla, KOjU HaM IOTOM Mory nomohu
na noheMo 10 ApYrUX 4jlaHoOBa 3ajennunie. Ha npumep, MokeMo npoHahu HOBE ydecHHKE y3 moMmoh
npujaTesba M MOPOAUYHMX Be3a, 00jaBa Ha ApyIITBEeHUM Mpexkama, Facebook/WhatsApp rpyna u
3aje[lHHIIa, MAYPUTAHCKUX HH(IyEeHCepa Ha IPYIITBEHUM Mpexama, Kao W TPEKO MaypHTaHCKUX
nopoauia y camoj Mayputanuju. McrpaxkxuBau HaMepaBa Ja MMyTyje Kako Ou CIIPOBEO HHTEPB]YE YKHUBO



ca y4eCHHIIMMA JI0 KOJjUX ce Moxe nohm. Ykommko, mehytum, Oyae mpobdiiema ca no0HjameM BHU3E,
HCcTpakuBad he CrpoBeCTH OHJIAJH MHTEPB]Yy myTeM miatdopme Zoom, Google Meet niu Heke apyre
miaTdhopMe Koja yYeCHHUIIMMA OJroBapa, a WHTEpBjy he Outu cHumubeH. [Ipe Tora he mm Outn
3aTpakeHa CarJlaCHOCT ca CHUMameM. VcTpaxkuBady he KOpUCTUTH BOJMY 32 UHTEPB]Y KOjU YKIbyUyje
YBOJIHO MMUTAaKkE, OJJHOCHO TUTAKE YHja je CBpXa Jia ce ,,ipoduje e, Kako OU ce YUSCHHIIH OITYCTHIIH.

AHaJIn3a nmogaraka
KBanTuraruBHa anajinia

KBanTuTatnBHa aHanmm3a oOyxBaTuhe NECKpUNTHBHY CTaTHCTHUYKY aHaim3y. Llwb je nma ce
CYMUPajy ¥ TPUKaXyY JeMOTpa)CKU MOJAIM YYECHUKA HA OCHOBY HBbUXOBE CTapOCTH, 3€MJbe OOpaBKa,
reHepalrje Kojoj mpunaaajy, 1y>kuHe 6opaBka y 3eMJbu npujema, uta. C 003upoM Ha eKCIUIOpaTUBHY
MIPUPOJY CTyAH]je, NeMorpadcKe U o3aIuHCKe Baprjabie Koje ce Hama3e y yIMUTHUKY (ITOMyT CTapOCHE
rpyme, 3emjbe OopaBKa, HUBOa OOpa3oBama W Jy)KHHE OOpaBKa y 3eMJbH IpHjeMa), Ka0 M CTaBKE
3aTBOPEHOT THIIA ¥ OHE 3aCHOBaHE Ha JIMKEpTOBOj CKamu (MOMYT y4eCTaIOCTH ynoTpede XxacaHuje y
OKBHpY TOpOAMIIE Ko Kyhe, 3Ha4aja Koju joj ce mpuaaje, U CIMYHO), Ouhe cymupaHe U MpHuKa3aHe y
YHaKpCHUM Ta0enama, y3 MpUMEHY JEeCKpUITHBHE CTaTHCTHKe. Meja koja croju m3a ymoTpede
YHaKpcHUX Tabena jecte Aa ce MPUKaXy M OMHIIY OO0paciyl y MojalndMa OHAaKBU KakBU jecy, 0e3
BUXOBOI CTATUCTHYKOT TecTHpama. OOpacuu mojgataka JOOMjEHH Y OBOM OJICJbKY IMOCITyKuhe Kao
NPBH aHAJIMTHYKHU CJI0] HA KoMe he ce najbe 3acHUBaTH Ay0Jsba, KBaIMTATHBHA aHAIIM3a T0JaTaka U3
YIIUTHUKA U UHTEPBjya.

KBanuraTuBua anajamnsza

KBannraTtuBHa aHanu3a he ce cCipoBOAUTH NPUMEHOM TEMATCKE aHAJIN3€, 3aCHOBaHE Ha OKBUPY
koju cy pasBwin Braun u Clarke (2006, 2021). Temarcka aHamu3a MOXke MOMONM NPUIHKOM
UACHTU(UKOBaKkA U HCIMTHBAaka OCHOBHUX yBepeHa, IPETIOCTABKU U UJeosoruja koje he oarosopu
yuecHHMKa pa3oTKpHUTU. [IpeBacxonHo he OMTHM mpuMemeHa Ha HojalMMa J0OWjeHUM U3 MUTamka
OTBOPEHOI' THNA y YNWUTHUKY U W3 NOJIYCTPYKTYpHCaHUX HHTepBjya. OBaj mpouec oOyxBara
cucTeMaTcKe Kopake, ykibydyjyhu Boheme Oenexaka, yro3HaBame ca MoAalnnMa, BbUXOBO KOAUPAmbE,
Kao U OpraHU30Bambe KOJOBAa y 3aBHCHOCTH O]l TeMa Koje ce jaBjbajy. Pesynratu he 3atum Outu
U3BYYEHH, KIaCU(PUKOBAHU U AETaJbHO NojallilkbeHu. Heke o1 0BUX TeMa MOry 00yXxBaTaTh CUMOOJINYKY
BpPEIHOCT XacaHHje, CTpaTeruje poJauTesba 3a MPEHOIIEHE je3WKa, KOMYHUKAaTUBHE aKTUBHOCTH
JE3UUKOT JIJIEPCTBA, Ka0 U YBEPEHA U CTABOBE WIAHOBA LIMPE 3aj€AHUIIE IPEMA OUyBamby XacaHHje Kao
HaCJIeJIHOT je3MKa, Kao W JIpyre TeMe Koje ce MOTy IOjaBUTH y TOKY HCTpakuBama. KBamuTaTuBHa
aHaiM3a Takohe Mo)Ke MPYXXUTHU KJbYYHE M MHTEPIpETaTHBHE YBHJIE KOjU MOTY 00jaCHUTH oOpaciie
youeHe y KBaHTUTaTHBHO] ¢a3u. M3BohemeM 3akjbyyaka Ha OCHOBY COICTBEHHUX PEYM U KHBOTHHX
HCKYyCTaBa y4eCHUKA, KBAJIMTAaTHBHA aHAN3a he ucTpakuBady nomohu aa pasBuje Ay0Jbe pazyMeBame
MelyreHepalujcKor MpeHolIeha XacaH!je.

CBeyKyIiHO, aHalii3a IojaTaka y OBOM HCTpakMBamy Ouhie crpoBeleHa W 3aCHOBaHA Ha
Cronckujeoj Teopuju jesuuxoe ynpasmarea (Spolsky, 2009, 2012) u Teopuju jesuukoe muoepcmaa Kojy
je ocmucnuna @ununosuh (2012, 2015), ¢ o63upom Ha TO 1a he HaM OHE MOMOhM Aa aHATU3UPaMO U
MPOTYMAaYuMO TOJIaTKe TOOUjeHE 0] YYECHUKA Y OJTHOCY Ha TJIaBHE 00paciie KOju ce€ TOMHUEbY Y CBETITY
OBHX TEOpHja.



OKBHPHH IJIAH UCTPAKUBAKHA

Oga mucepranuja he cagpkaTu OiecT MOTJIaB/ba, OPraHU30BaHUX Ha ciefehn HauuH:

1. ¥YBoa: OBo nornassse he KOHTEKCTyaTu30BaTH MPEIMET UCTPAKUBAA, Je(PUHUCATH UCTPAKUBAUKH
mpo0JieM U TIOCTAaBUTH HCTpakuBauke 1uibeBe. Takole he oOpasznoxxutu pasiore 3a u300p Teme, Kao u
3Ha4aj UCTPAXKMBAIba XaCaHM]j€ Kao HACIEIHOT je3uKa Koa MaypHUTaHIIMa y JI1jacriopu.

2. Teopujcku oxkBup: OBO noriassbe he mpeacraButu cBeoOyxXBaTaH Mperie]] pesieBaHTHE TUTEpaType
0 OWJIMHTBH3MY, j€3MUYKOM KOHTAKTy M HUJCHTUTETY, je3MUKOj MOJIUTUIH U IJIAHUPAkY, MOPOAUYHO]
J€3UYKO] OJUTHULH, OJIPXKAEby M 3aMEHH j€3MKa, T OUyBarby HACIEIHOT je3HUKa, Ka0 U IPYTUX CPOJHUX
TEOPHjCKUX MOjMOBA U3 OBe obsactu. OBO moryassbe he 00yXBaTUTH pa3IUyuUTe, AJIM UCTOBPEMEHO U
MelycoOHO TToBe3aHe 0/1e/bKE KOjH C€ TUUY XacaHH]e, lbeHOT Pa3B0ja M COIMOJIMHTBUCTHYKE CUTYaIlH]e
y Maypuranuju. Takohe he mnpyXuTH KOHTEKCTyalHH OKBHP KpO3 pa3sMarTpame MaypHUTAHCKE
EMUTpaIH]je Y TUjacIiopy.

3. Mu3aju ucrpaxuBamwa: OBo mnornaBbe he ce OaBUTH METOMOJIOMIKMM pa3Marpambuma |
oOpaznoxemrMa Koja he ycmepaBaTu eMIHPHUJCKHA €0 OBOT MCTpakuBama. buhe objamimen ogadup
UCTPAXMBAYKUX METOJa KOPHIINEHUX 3a MPUKYIUbAlke I0JlaTaka, WHCTPYMEHTH Koju he Ourtn
MIPUMEHCHH, Ka0 U JCTAJbHU]C I0jallllbehe HCTPAKUBAYKOT KOHTEKCTa M YYECHHKA Koju he Outh
YKJbyUeHH y HcTpaxuBame. OBo nornassse he OuTH nmoxesreHo Ha cienehe mogoaesbke:

Ynumnux: OBaj onespak he mojacHUTH MeTOJ yNUTHUKA KOju he OuTH KopuiiheH y UCTpaKuBamy,
YKJbYUyjyhH KOHTEKCT, YIeCHHUKE, CTPYKTYPY YIIUTHUKA U HAYWH BETOBOT CIPOBOhEHba.

Humepsjy: OBaj onespak he ommcaTH CTpyKTYpy HMHTEpBjya, IpOLEIype M IMPOTOKOI KOjU Tpeda
CIIEINTHU TIPU PETPyTOBaY YUECHUKA U cripoBolewy nHTepBjya. [lopen Tora, kpahu neo oBor onespka
6uhe mocBeheH eTHUKUM MUTakUMa KOja Ce MOTY JaBUTH TOKOM HUCTPaKUBAbA.

4. Pesyaratu: OBo mornasjbe he MpeacTaBUTH M ONUCATH pe3yiTaTe JOOHjeHE HCTPAKUBAEHEM, Y
CBETJIy MCTpaXMBAuKHX NUTama U LuJbeBa. Takohe he mpukazaTu pesynrare noOHjeHE NMPUMEHOM
UCTpaKMBAYKUX NHCTPYMEHaTa, OIHOCHO YIIUTHUKA U UHTEpBjya. buhe noaesseHo Ha 1Ba mogo/1esbKa:

Pezynmamu ynumnuxa: Y oBoM oJiesbKy he OUTH aHaTU3UpPaHU pe3yaTaTu TOOMjeHH U3 YIUTHUKA, Y
OJTHOCY Ha MCTpa)XMBayka MMHTAmba U UJbEBE UCTPAXHUBamka. Y Ty CBpXy he ce KOPHCTUTH BH3YEITHU
MpUKa3u, NomyT Tabena, rpaduKoHa U APYyTUX WIyCTpalyja.

Pezynmamu unmepsjya: Y oBom onieJbKy he OUTH peACTaBIbeHH Pe3yNTaTH MPUKYTIJHEHH U3 HHTEPBjya
CTIPOBENICHNX ca yd4yecHHWIMMa. buhe ommcaHm W TpoTyMadeHW KBAJIMTATHBHH IIOJALM y CBETIY
HCTpaXMBAYKUX MHUTama W IUJbEBA, Y3 UCTUIIAKE TJIABHUX TeMa U MEPCIEKTUBA KOj€ CE€ jaBJhajy Y
uHTepBjynMa. OBaj onesbak he Taxoh)e 0OyXBaTUTH pEJIEBAHTHE OJUIOMKE Ipey3eTe M3 OJroBOpa
y4EeCHHUKa, Kako OU ce MOTKpenuia aHaim3a. ¥ TOM CMUCITY, Onhe MpuMemheHa TeMaTCKa aHaIn3a Paau
CHCTEMATCKOTI HICHTU(UKOBakha U aHATM3Upamka TeMa 1 o0pasalia y Haioj 6a3u nojaraka.

5. Iuckycuja: Y oBoM noryaBiby he moHOBO OUTH pa3MaTpaHH pe3ysTaTH JOoOWjeHU U3 YIUTHHKA U
MHTEpPBjya, OBOTra MyTa y OJHOCY Ha PEJEBAaHTHY JHUTepaTypy, IITo he Ham momohu na MOBEKEMO
no0ujeHe Hajlas3e, H3BEeMO 3aKJbyUKe, YOUUMO KJbYYHE TeMe U 00paciie KOju MPOUCTUYY U3 oJaTaKa,
Ka0 U J1a UX IPOTYMAUYUMO y OKBUPY COLIMOJUHIBUCTHYKOT KOHTEKCTa MOPOJUYHE Je3UUKE IMOJIUTHKE U
OJIpKarba HACJIEAHOT je3nKa.




6. 3akbyuyak W MMIUIMKANUje: Y OBOM ToOTrjaBiby he ce cymupaTH TJIaBHM Hajla3d, pa3MarpaTd

OrpaHUYCHa HCTPAXKHIBAKHA, AHATM3UPATH UMIUTHKAIIN]jE U TATH MPEropykKe 3a Oyayha ucTpakupama y
00J1acTH je3nuKe MOJUTHKE W TUTAaHMpamka, He caMO Kaja je y MUTamy XacaHuja, Beh u apyru je3unu

KOJjU MOTY YKa3WBaTH Ha CIIMYHE IPYIITBEHO-00pa30oBHE 0oOpacie y OKBUPY je3WUKE IMOJHUTUKE U
[UTAHUPAha ¥ IIOPOJMYHE je3UYKEe TTOJTUTHKE.
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Subject of scientific research

The scientific focus of this research lies at the intersection of language policy, family language
policy, and heritage language maintenance, which serve as the main conceptual framework of this study.
These conceptual frameworks will be applied on Hassaniya, which is “an Arabic dialect and the mother
tongue of the Arabic-speaking population of Western Sahara, particularly the Moors (Bidan) of
Mauritania and the former Spanish Sahara from the Sagya el-Hamra and the Rio del Oro” (Taine-
Cheikh, 2007, p. 240). It is also widely spoken in parts of Algeria, Morocco, Mali, Niger, Senegal, and
Libya (Abd El Aziz, 2018, p. 14). However, according to Taine-Cheikh (2020), the largest number of
Hassaniya speakers (approximately 2.8 million out of 4 million total) are found in Mauritania, where
they constitute approximately 75% of the population (Taine-Cheikh, 2020, p. 246). Although Hassaniya
is widely spoken in Mauritania, it is not an official written language. However, it can be transcribed




perfectly with the Arabic alphabet, and it has 29 letters (Paul & Rafuls, 2009). In this vein, Ould Ahmed
(2012) clarified that Hassaniya is the language of everyday communication. It is the variety acquired
naturally from early childhood since it is the spoken dialect of parents, caretakers, and the community
at large while Standard Arabic is not a mother tongue of any Mauritanian; it is rather acquired through
formal education (p. 44).

The relationship between Arabic and Hassaniya in Mauritania is characterized by diglossia,
whereby these two language varieties occupy distinct yet complementary social functions. Arabic
functions as the high (H) variety, used in formal contexts and learned through formal instruction, while
Hassaniya the mother tongue, serves as the low (L) variety and is acquired naturally and effortlessly
within the home environment and in social circles (Ould Ahmed, 2012). It is used in typical contexts
such as in the marketplace, on playgrounds, in casual conversations, folktales, poetry, and in music, and
serves as a cultural vehicle. Also, despite being neither standardized nor codified, Hassaniya is
employed for formal advertisements, TV shows, radio programs, and magazines (Ould Ahmed, 2012;
Moulay, 2019). Regardless of its presence in advertisements, TV shows, and radio programs, Hassaniya
still lacks institutional support. According to the researcher’s best knowledge, there are not any digital
content about Hassaniya as it has not yet been integrated into digital tools or educational platforms,
despite being present on social media, including Facebook community groups, YouTube music
channels, podcasts, and TikTok videos.

Hassaniya is also a minority language spoken by Mauritanian diaspora communities in Canada,
the United States, and Europe. Within this broader multilingual context, it functions as a heritage
language and as a living tapestry of Mauritanian communities in the diaspora. However, at the same
time, it might be vulnerable due to the complex sociolinguistic situation not only in the diaspora but
also in Mauritania. It was argued by Ould Ahmed (2012) that since no efforts to maintain Hassaniya
have been made and it is excluded from the educational system, more efforts have been made to promote
MSA and French (p. 49). In light of these considerations, maintaining Hassaniya then becomes
indispensable especially for its speakers in the diaspora where preserving it entails preserving
Mauritanian cultural identity and heritage, values, and customs that are cardinal for strengthening the
shared identity of the Hassaniya community in the host countries and with their families in the home
country. Therefore, this study addresses the maintenance of Hassaniya as a heritage language among
Mauritanian immigrants focusing on Mauritanian families and immigrant communities in Europe as an
intrinsic case study.

The first conceptual element of this study is the language policy, which according to Spolsky
(2004) refers not only to laws, regulations, and rules that govern language use in a given state,
institutions, and communities, but also the decisions and choices individuals make about which
language to use in bilingual or multilingual contexts (p. 1). Some of these choices fall within the
community domain as well as within the families, and stakeholders as active agents in language policy
and planning (Spolsky, 2004; Schwartz, 2010). The notions of language policy introduced by scholars,
such as language ideology, language practices, and language management (Spolsky, 2004, 2009, 2012)
will be relevant to the analysis of the nature of language policy that influences Mauritanian immigrants'
ideologies, decisions, and practices throughout the study. In addition to these three components,
Filipovi¢ (2015) added language leadership as a fourth component of Spolsky's framework (2004,
2009). It is a pivotal aspect of language policy and planning in which individuals of a community play
a salient role as language leaders and planners in language policy decision within their communities of
practice based on trust and solidary. Language leadership, “presupposes that each individual has the
possibility and the right to function as language leader at different levels of complexity in



communicative actions of adaptive, enabling and administrative language leadership” (Filipovi¢, 2024,
p. 4). Filipovi¢ (2015)’s component emphasizes community grassroots and initiatives that stem from
bottom-up policies that are responsive to a society's shifting social, educational, cultural, and
communicative needs. Together, these four notions language practice, language beliefs, and language
management (Spolsky, 2004, 2009), and language leadership (Filipovié, 2015) can help us shed light
on not only the political and ideological pressures that Mauritanian immigrants may have brought with
them into the diaspora, as well as on how these ideologies continue to shape their linguistic practices,
but also their choices regarding the maintenance of Hassaniya and their ethnic identities.

The second conceptual element the study will also rely on is the family language policy which
refers to “explicit and overt planning in relation to language use within the home among family
members” (King et al., 2008, p. 907). According to King et al., (2008), the interdisciplinary field of
family language policy studies provides an integrated overview of research on how languages are
managed, learned, and negotiated within families (p. 907). It has developed over the past few decades,
especially in migration contexts (M. Amin, 2023; Curdt-Christiansen, 2025), which primarily focus on
migrants’ heritage language maintenance and development in social environments where languages
other than their native ones are dominant (Smith-Christmas, 2017; Schwartz, 2010). It is regarded as a
form of micro-language policy and planning that can help us examine the complex and dynamic
relationships of language and identity construction in bilingual and multilingual transnational families
(Filipovi¢ & Jovanovi¢, 2025). It is, therefore, crucial for this dissertation because of its role in shaping
a child’s linguistic environment, bilingual development, and overall heritage language maintenance
within the family in multilingual settings. In this aspect, King and Fogle (2013) assert that family
language policy addresses the child language learning and usage as functions of parental ideologies,
decision-making, and strategies regarding languages and literacies, as well as the broader social and
cultural context of family life (p. 46).

While the primary focus of family language policy is the family unit, its scope extends beyond
the family to include the wider community of the target-language speakers (Wasikiewicz-Firlej & Daly,
2023). Similarly, Smith-Christmas (2017) claims that family language policy is not simply a top-down
process (in other words, caregiver-to-child), but rather a dialogic and ever-evolving co-construction,
which is, in turn, shaped by the dynamic relationship between the family and the wider community (p.
22). Therefore, the work of King et al. (2008), King and Fogle (2013, 2016), Wasikiewicz-Firlej and
Daly (2023); and Smith-Christmas (2017) will be indispensable for this study for not only gathering
insights on the covert and overt forms of language planning in family language policy, but also on the
dynamic interplay between parents and wider community members, for gaining a deeper understanding
of Mauritanian beliefs, practices, and decisions for maintaining Hassaniya. The study will also draw on
related works that are crucial for achieving this endeavor such as the work of Filipovi¢ & Jovanovi¢,
(2025) on family language policy in Serbian diaspora in the United States.

The third conceptual element of this study is heritage language maintenance. According to
Montrul and Polinsky (2021, p. 1), “heritage languages are minority languages learned in a bilingual or
multilingual environment. They include languages in diaspora spoken by immigrants and their
children”. This element is crucial when talking about bilingual people’s identities, linguistic and cultural
connections with their communities or their country of origin, as well as attitudes towards maintaining
their minority language in the diaspora. In this regard, it is necessary to consider the studies that have
focused on heritage language in relation to families’ beliefs and attitudes toward maintaining their
heritage language in communities in diaspora such as Lee ef al., (2015), Jovanovi¢ ef al. (2024). In the
Mauritanian context, migration to countries such as France and Spain, has created diasporic



communities in which heritage language maintenance has become a relevant area of study, as it plays a
salient role in maintaining native languages like Hassaniya.

Hassaniya is a non-documented language in the home country, as well as among Mauritanians
in the diaspora. It is not systematically learned in formal educational spheres, lacks institutional, and
pedagogical support. Its intergenerational transmission relies exclusively on oral production in
Mauritania and in the diaspora, which makes its maintenance a challenging process among Mauritanian
in the diaspora specially. Therefore, the scientific goal of this paper is to explore how Hassaniya
speakers employ various strategies to preserve Hassaniya and their cultural identity.

Basic hypotheses underlying the planned research

Language maintenance depends on its vitality among its speakers. In his work Reversing
Language Shift (1991), Fishman describes the vitality of languages, focusing on their strength and
survival, particularly those under pressure from dominant languages. According to him, the vitality of
a language depends on its active daily use within a community rather than just its recognition by state
authorities. He considers home, family, neighborhood, and community the mainstream of childhood life
and intergenerational mother-tongue transmission (Fishman, 1991, p. 92). Similarly, Li ez al. (2026, p.
1026) note that high degree of language vitality indicates that a language is actively spoken and used
across various aspects and domains of daily activities, both inside and outside the home, by all
generations; in contrast, low degree of language vitality indicates a language is mainly used at home
and often faces decline, shift, loss, and endangerment. Moreover, intergenerational transmission,
institutional support, speaker attitudes and beliefs, and family language policies are all regarded as key
frameworks of language vitality (Akin, 2026, p. 296).

Hassaniya, a variety of Arabic and a minority language spoken by Mauritanian diaspora
communities in Canada, the USA, and European countries, is not an exception to the factors that support
or impede language vitality. It is subjected to maintenance or shift depending on its vitality among its
speakers. Despite its minority status in these countries, the sociolinguistic contact, and potential
vulnerability it may face, it is believed that it holds strong symbolic value as a marker of Mauritanian
cultural and ethnic identity, particularly within family and community contexts. However, this symbolic
value may vary from one host country to the next, shaped by factors such as community size, degree of
integration, and local language policies. Mauritanians who actively use Hassaniya within their families
and with community networks, and who also participate in institutionalized or community-based
language practices, such as cultural events, and gatherings, may develop a strong positive sense of
belonging to Mauritanian culture and identity and hence positive attitudes toward maintaining the
language.

Hassaniya holds a unique cultural and social status in Mauritania. It is socially central, but
officially invisible. Besides Pulaar, Wolof, and Sonika, Hassaniya is considered the primary language
of communication as it is used by “70 to 80% of the country's total population,” according to Taine-
cheikh (2023, p. 291). It is an integral part of Mauritania's unified linguistic and cultural identity,
although it is not embedded in the school system. As Ould Ahmed (2012, p. 44) states, “Hassaniya is
acquired naturally and effortlessly at home and in social circles from early childhood”. At ages 6-7,
children are introduced to a bilingual Arabic-French educational system. Even though Hassaniya is not
the language of instruction nor the language of the textbooks, teachers and students use it for
socialization.




In terms of language policy and planning, Hassaniya, lamentedly, does not enjoy any official
written status, except that it serves as a cultural symbol rather than as an officially codified language.
Despite its cultural vitality, there is a dearth of pedagogical materials on Hassaniya. Himim (2024) and
Taine-cheikh (2007, 2023) argued that Hassaniya has its own literature, but it exists primarily in poetry
and traditional music. It still lacks codification and standardization in Mauritania, despite its unofficial
use in parliament and its intergenerational transmission. It is formally underrepresented, regardless of
the number of its speakers in Mauritania and in the diaspora. It remains an example of a non-standard,
peripheral, formally unacknowledged yet widely used variety of Arabic in social life in Mauritania. This
sociolinguistic status, perhaps, is what makes it different from other, more thoroughly researched
heritage languages.

The extent to which Hassaniya maintains its vitality in the diaspora remains fraught with
challenges shaped by complex sociolinguistic factors, including its perceived prestige among its
speakers and their attitudes toward preserving it as their ethnic language despite the dominant languages
of the host countries, and the extent to which it is supported or represented in formal institutions in the
recipient country. Regardless of these factors, it is also assumed that Mauritanian emigrant families
deploy various strategies, such as using it at home, participating in cultural gatherings, and maintaining
regular contact with extended families in Mauritania, to preserve Hassaniya as a heritage language and
cultural identity. However, if these families and other community members, regardless of their marital
status, do not use Hassaniya in the host country, they might struggle to maintain it as both their language
and a symbol of their cultural identity. Therefore, in light of these sociolinguistic relationship between
language, identity, and heritage language maintenance, and the factors that influence language vitality,
this study addresses the following questions:

1. What are the beliefs and attitudes of Mauritanian diaspora families and communities toward
maintaining Hassaniya as their heritage language?

2. What are the dominant family language policies in the participating families and communities, and
what strategies do they deploy to maintain Hassaniya?

3. What challenges do they face in preserving Hassaniya as a heritage language and a symbol of
cultural identity in their host countries?

4. What kind of differences in family language policy could be observed in the maintenance of
Hassaniya as a language that is never the mean of formal education in comparison to other languages
of formal schooling?

To the best of the researcher's knowledge, no research has examined the maintenance of Hassaniya
within diaspora communities specifically, which makes it largely an unexplored area of study. This
research therefore constitutes a novel contribution to the field and is action-oriented and inspired by the
researcher's own linguistic background and connection to the Hassaniya-speaking community.

Research objectives and expected results

In the diaspora context, families and communities “represent a complex, intergenerational
setting where language policies and expectations surrounding language usage are constantly negotiated”
(Akin, 2026, p. 295). Family language choices, practices, and management through mundane
interactions within the home among family members are essential for understanding and exploring the
processes and challenges of language maintenance and /or shift (Akin, 2026; Curdt-Christiansen, 2025;
Spolsky, 2004, 2009). Therefore, to understand how the language is sustained or shifted among
emigrants, it is crucial to explore not only parents’ perspectives on heritage language maintenance for




their children in diaspora but also how community members create and reinforce the environment for
intergenerational language transmission while adapting to the linguistic environments of the recipient
country. While Curdt-Christiansen, (2009, p. 353) argues that “families and communities as resources
and funds of knowledge can contribute greatly to children’s language and literacy development”, Fogle
and King (2013) add that children are not simply recipients of the language environment in which they
grow up, but active agents in their own family’s language environment (p. 2).

Given the cardinal role that families and community members play in enriching and maintaining
heritage language, this study aspires to identify and describe Mauritanian families’ language strategies,
ideologies, practices and management in maintaining Hassaniya as HL for their children based on
Spolsky’s framework (2004, 2009, 2012). It also based on the community language practices and
interaction for creating communicative activities through “language leadership” (Filipovic, 2015) that
may emerge from everyday cultural and social practices in accordance with Mauritanian affective needs
that might reinforce and foster their attitudes towards the use and maintenance of Hassaniya as a symbol
of cultural identity across multilingual countries, namely USA, Canada, and European countries.
Regardless of the nature of bi/multilingualism in these countries and the factors that drive the use of
one linguistic code rather than the other, it is fundamental to find out the linguistic factors and non-
linguistic factors that might contribute to the transmission of Hassaniya, cultural and identity
construction among Mauritanians in the diaspora.

While the family language policy “is shaped by complex, often implicit, cognitive, emotional,
and cultural factors” (Filipovi¢ & Jovanovic, 2025, p. 3), these factors may lead to language shift as
long as they can lead to language maintenance depending on various motives and aspirations influenced
by social mobility and equal opportunities (Curdt-Christiansen, 2009, p. 362). In this perspective, the
Mauritanian motives, beliefs, attitudes, practices, and strategies, as well as the efforts invested in
maintaining or shifting to the dominant languages of their host countries, remain the central objective
of this study. Hence, the underlying objectives can be summed up as follows:

1. To explore and analyze Mauritanian family language policies that might lead to Hassaniya
maintenance or its shift, with particular attention to how parents make deliberate or implicit
decisions about the use of Hassaniya as a heritage language and a symbol of cultural identity for
their children, across Europe.

2. Identify and describe language ideologies and strategies adopted by Mauritanian community
members, as well as their individual and collective efforts towards maintaining Hassaniya as a
symbol of their culture and ethnic identity within social networks in Europe.

3. Find out the main linguistic and non-linguistic factors that might contribute or hinder the
maintenance and transmission of Hassaniya, cultural and identity construction among Mauritanians
in the diaspora in the host countries.

4. To examine the socio-educational status of Hassaniya in Mauritania and in the diaspora including
its diglossic relationship with Standard Arabic and French, its exclusion from formal education and
institutional domains, its lack of codification and standardization, and to assess how this status
shapes its perceived prestige, vitality, and transmission among Mauritanians in the diaspora.

5. To draw conclusions about Mauritanian family language policies in the diaspora and the role of
the community leadership in supporting and preserving Hassaniya as a heritage language and
cultural identity across Europe.

The expected outcomes of this study aim to provide a deeper understanding of the sociolinguistic
situation of Hassaniya as a minority language in the diaspora. These outcomes may help us reveal how
Mauritanian family language policies and community language leadership can inform the importance
of language policy and revitalization among Mauritanians in the diaspora. They may also help us



explore and show how crucial bottom-up policies among families are for children’s language
development especially in multilingual contexts where Mauritanian communities are minorities. As
Hassaniya has not yet been widely documented, this work could draw the attention of policymakers and
practitioners not only to the prospects and the challenges of maintaining it as a heritage language, but
also to the nature of language policy in Mauritania, where more efforts have been made to promote
MSA and French only. These findings could also be important for investigation and maintaining other
languages that do not enjoy the status of official or school languages like Hassaniya.

The theoretical framework on which the research will be based

The theoretical foundations of this dissertation will draw on an interdisciplinary framework that
combines insights and theories from applied linguistics, sociolinguistics and related scientific
disciplines, such as psychology, sociology, and education, to delineate the realities of individuals
navigating different languages and cultures in the diaspora while seeking to maintain their own.
Therefore, the major theoretical concepts this study will revolve around are bilingualism, language
contact and identity, language policy and planning, family language policy, language maintenance and
shift, as well as heritage language maintenance.

Bilingualism, language contact and identity

In sociolinguistics, bilingualism has been generally defined by researchers and linguists such as
Bloomfield (1933), Grosjean (1992), and Sridhar (1995) as the knowledge and the use of more than one
language by an individual, a group, or a community. It exists not only at the individual level but also at
the societal level. For instance, de Groot (2017) explained that, at the individual level, bilingualism
refers to both the presence of two or more languages in the minds of individual language users
(individual bi- and multilingualism), while at the societal level, it describes the co-existence of two or
more languages within a society (societal bi- and multilingualism) (p.1). In relation to this distinction,
however, in the European context the term plurilingualism refers to the individuals’ capacities to
communicate in different languages (bi/plurilingualism), while multilingualism is regarded as a social
phenomenon in a given country, region, or a community (Monev, 2015, p. 55). A common situation for
individual bilingualism is where an individual speaks a minority language at home with family but uses
the dominant language for school, work, and so on. Nevertheless, bilingualism at both levels can be
influenced by language policy and planning, as well as by power dynamics in a given society.

Bilingualism in many countries has emerged due to many factors, including but not limited to
trade, business, politics, and immigration, which have resulted in language contact between the
inhabitants and hence bilingualism (Grosjean, 2010). Appel and Muysken (2006) asserted that
“language contact inevitably leads to bilingualism” (p. 1). Therefore, many bilinguals in countries such
as the United States, Canada, and others are result of some factors such as immigration. In such cases,
bilingualism can be understood as more than just a linguistic competence; it is a social phenomenon
shaped by sociocultural factors in which individuals’ linguistic systems and identities are constructed
through linguistic choices, and social positions in multilingual societies. Muysken (2011) explained that
through linguistic choices, such as code-switching or code-mixing, bilinguals convey not only linguistic
patterns but also social, cultural ties, and ethnic identities. These linguistic choices often reveal
underlying language ideologies, attitudes towards given language or language variety. It can, therefore,
be said that research in this realm is connected with issues of language ideology, practices, and attitudes
towards bilingualism in situations where individuals or community maintain their language while
acquiring the language of the host country.




Therefore, for the purpose of our study, it is crucial not only to focus on bilingualism as a
linguistic competence but also as a social dimension through which Hassaniya speakers manifest their
linguistic repertoire and cultural identity within their families and community networks, regardless of
the host country's multilingual nature. Hence, the studies that are cited in this section will provide
substantial theoretical bases for achieving this endeavor, particularly the works of Bloomfield (1933)
on bilingualism from a linguistic perspective, Grosjean (1992, 2010, 2012) on bilingualism from
psycholinguistics perspective, Muysken (2006, 2011) on language contact and bilingualism, and Baker
(2000, 2011) on the foundations of bilingualism.

Language policy and planning

As discussed above, in multilingual societies and communities, the most common result of
language contact is bilingualism. However, this linguistic contact sometimes leads to language conflicts
and thus to language shifts or loss, which in turn puts pressure on the speakers of other languages to
adopt the dominant language. One solution to this issue was provided by Language Policy and Planning.
According to Stemper and King (2017, p. 655), the concept of Language Policy and Planning is
“concerned with the policies — both explicit and implicit — that influence what languages are spoken
when, how, and by whom, as well as the values and rights associated with those languages (or language
varieties)”. It consists of three interconnected pillars: status, corpus, and acquisition planning. Tollefson
(2011) illustrated that status planning concerns the efforts and decisions undertaken to change the
functions as well as the role of a language within a given society, corpus planning refers to efforts to
affect the structure of language including its grammar, vocabulary, and standardization, while
acquisition planning refers to efforts that regulate language teaching and learning (p. 359).

Since its emergence in the 1950s—1960s, language policy and planning was oriented towards
addressing the language problems of new, developing, and/or post-colonial nations in different regions
such as South Asia, Southeast Asia, and Africa where language decisions were at the core of the social,
political, and economic challenges (Tollefson, 2011, p. 358). The main issues raised during this era in
such multilingual countries were concerned with the choice of national and official language, which
language should be taught and used as a medium of instruction, and what varieties should be used and
how orthography should be developed (Stemper & King, 2017, p. 656). However, according to King et
al. (2008), the focus of this field has shifted dramatically over the last decade, with much less focus on
solving language ‘problems’ and greater emphasis on understanding shifting language policies as part
of dynamic social, cultural, and ideological systems (p. 908). Since then, many scholars have revitalized
language policy and planning as both an academic discipline and a practical area of policymaking in
sociolinguistics and applied linguistics (Tollefson, 2011), focusing on justice for minority language
speakers, their linguistic diversity, and ethnic identities (Wang & Hatoss, 2024).

The main language policy and planning proponents such as Fishman (1991), Hornberger (1997),
and Spolsky (2004, 2009, 2012) have advocated that language policies should be designed with a clear
awareness of socio-cultural realities and must provide real solutions tailored to the needs of the speakers
of a particular language community. As a result, the issues and relationship between the dominant and
minority languages, language ideology, and identity have been widely explored in language policy and
planning in relation to heritage language. These are crucial aspects that this study will address regarding
the Mauritanian diaspora.

In the Mauritanian context, language policy and planning have been described as a complex
multilingual situation due to ethnic tensions since the arrival and departure of the French colonizers
(Naciri-Azzouz, 2023; Moulay, 2019). Mauritanian language policy reflects political debates between
two communities — Berber-Arabic and Black-African — about identity, power, tribal diversity, and



disparities in education. Nevertheless, these communities represent the essence of Mauritanian
multiculturalism and multilingualism.

Hassaniya, although spoken by approximately 75% of the population in Mauritania (Taine-
Cheikh, 2020, p. 246) has neither enjoyed an institutional prestigious status nor ever been taught in
educational system. While the constitution stipulates that the official languages are Arabic and French,
Hassaniya, Pulaar, Wolof, and Soninke are recognized as national languages. They have not been
codified despite many social activists and parliamentarians advocating their standardizations and
maintenance for their community identities as a solution to the ethnic tensions (Moulay, 2019).
Hassaniya, despite all attempts, has only been recognized as a national language (status planning by
Tollefson, 2011) by the Mauritanian constitution, although not in the educational or academic spheres.
However, it has not been standardized (corpus planning by Tollefson, 2011) because its grammar and
vocabulary have not been widely described despite the wider areal spread of its speakers (acquisition
planning, by Tollefson, 2011) in the diaspora. Hence, any efforts that may support to develop its
resources are highly needed.

The situation of emigration from Mauritania shows that the main destination countries for
Mauritanian emigrants are Senegal (46,518), Mali (23,331), France (19,563), Ivory Coast (12,661), and
Spain (8,781) (Migrants & Refugees Section, 2022). It also shows that they emigrate to the USA
(15,263) (Ould Brahim, 2024) and to Canada (1,000) (Global Affairs of Canada, 2025). Therefore,
maintaining native languages, such as Hassaniya, among these immigrant communities is vital for
preserving their cultural and ethnic identity in the diaspora. Hence, besides the works cited in conceptual
framework on language policy and planning, the works cited in this section will be substantial not only
for describing the sociolinguistic situation and the nature of language of policy in Mauritania but will
also set the theoretical foundation of this study.

Family language policy

It is argued that globalization and immigration have led not only to linguistic contact but also to
transnationalism, bi- and multilingualism, in which determining which language to use, learn, and
maintain has become a crucial issue encountered by bi- and multilingual families (Curdt-Christiansen
& Sun, 2022, p.257). Therefore, in response to such issues, family language policy has emerged as a
dynamic interdisciplinary research domain that focuses on family language choices and practices, as
well as on decisions regarding which language to maintain or lose in multilingual settings (Curdt-
Christiansen & Sun, 2022; King & Fogle, 2013). It connects child language acquisition, early second
language learning, bilingualism, and language policy, focusing on language use and choice within the
home and among family members (King & Fogle, 2013, p. 172). In this vein, the main focus of research
studies in family language policy has been directed towards the dynamic language use within families
in transnational or diasporic contexts and the factors, both internal and external, that affect that use
(Macalister & Mirvahedi, 2016).

Family language policy is widely considered a form of language planning. That is, “the decisions
families make about what language(s) to use in the home, for what purposes (a form of status planning),
what resources are available to support their use (corpus planning), and how language learning, typically
although not necessarily by the children, will take place (acquisition planning)” (Macalister &
Mirvahedi, 2016, p. 5). These forms of family language policy shape family language practices,
ideology, and management (Spolsky, 2004). family language policy, to a great extent, is guided by the
community members and leaders’ initiative and communitive activities that foster language practices
and maintenance, identity construction, and cultural continuity in the recipient country (Filipovi¢ &



Jovanovi¢, 2025). Within the Filipovi¢’s framework (2015), Hassaniya-speaking community members
and leaders in the diaspora can be viewed as language leaders who through mundane communicative
practices can demonstrate adaptive language leadership especially in the absence of formal support.
That is to say, Hassaniya language leadership might stem from community-internal language practices
encompassing community gatherings such as cultural and religious events, and other informal social
networks where individuals and families maintain the use of Hassaniya as a practice suited to their
communicative needs. Other bottom-up activities can include community-based grassroots where
members who are trusted by their community can take initiative and organize programs that may
improve not only the social conditions but also the status of Hassaniya, its well-being and the ecology.

Given the essential role that families and community members play in maintaining heritage
language, this dissertation will focus on the key aspects of the language ideologies among Mauritanian
families, their linguistic practices, and the strategies they deploy in order to preserve Hassaniya. It will
also shed light on the voices of wider community members, as they play an essential role in providing
linguistic resources that nurture children's language exposure and development. Therefore, in addition
to the studies stated in the conceptual framework, studies including but not limited to Curdt-Christiansen
and Sun, (2022) on maintaining a multilingual family language policy, Macalister & Mirvahedi (2016)
on family language policies in a multilingual world and, the work of De Houwer (2007, 2013) on
parental input and bilingual development, will be essential for analyzing Mauritanian families’ language
practices and management for preserving Hassaniya as a heritage language.

Heritage language

The concept of a heritage language is a central foundation of this study. It is often invoked when
discussing identity, transnationalism, and bilingual development among members of the diaspora. A
heritage language is a minority language spoken in a specific sociolinguistic environment, such as the
home, but it is not fully developed due to sociopolitical pressures and the dominance of the majority
language (Montrul, 2015, p. 2). Benmamoun ef al., (2013) noted that HL speakers are often descendants
of immigrants who grow up exposed to both their home language and the majority official language of
the recipient country either simultaneously or sequentially in early childhood (p. 133). They also added
that the majority language became “the primary language at some point during childhood (at, around,
or after the onset of schooling. As a result of language shift, by early adulthood a heritage speaker can
be strongly dominant in the majority language, while the heritage language will now be the weaker
language” (Benmamoun et al., 2013, p. 133).

In terms of language competence and variability in the command of the heritage language, some
researchers such as Dominguez ef al. (2019) expressed their dissatisfaction with certain terminologies
that have been used in the area of heritage language acquisition such as incomplete acquisition. They
stated that “we should be cautious not to characterize all HS as having incomplete knowledge of the
heritage language as other possible outcomes exist” (p.7). Montrul (2022) argued that heritage speakers
are native speakers, although their proficiency varies. She illustrated that even the competence of
monolingual native speakers varies by education, literacy, and language contact (p. 25). Similarly,
Rothman & Treffers-Daller (2014, p. 94) viewed that “heritage speakers often display significant
differences from monolinguals in competence and/or performance and that heritage speakers’
acquisition across individuals is characterized by levels of variation not normally seen in monolinguals.
However, competence outcomes in no way circumvent the facts related to qualifying heritage speakers’
bilinguals as native speakers of the language spoken in their home”. These authors agreed to some
extend that heritage speakers, despite being native speakers, often do not develop the same range of
communicative competence across all domains of language use as monolingual native speakers,



particularly in adulthood, due to reduced or divergent input and the dominance of the majority language.
Despite this, heritage language remains strongly linked to their identity and cultural belonging.
Therefore, maintaining it is crucial for sustaining their cultural identity, shared values, customs, and
sense of belonging, especially among immigrant communities.

A range of strategies are often adopted by caregivers, community members and professionals to
maintain heritage language. Families’ efforts in particular are vital in developing their children's
heritage language in the diaspora. In this context, many approaches have been established to preserve
minority languages including the one-parent-one-language approach (Barron-Hauwaert, 2004) and the
minority language at home method (De Houwer, 2007; Kumpulainen, 2020). Other strategies that arise
from daily communication among family members, as well as from community-driven activities such
as cultural festivals or heritage language classes (Attaallah, 2020), have proven to play a crucial role in
fostering heritage language. In this vein, research has focused on emigrant groups and families’ beliefs
and attitudes toward maintaining their heritage language in diasporic communities (Jovanovi¢ et al.,
2024), as well as on issues in minority languages (Filipovi¢, 2017). In the case of Hassaniya, however,
according to the researcher’s best knowledge, there is no research on preserving it as a heritage among
the Mauritanian diaspora.

Therefore, heritage language is the main conceptual and theoretical framework underpinning
this study. The work of Montrul (2015, 2018) on heritage language and its speakers, and Jovanovi¢ et
al. (2024) on heritage language in diasporic communities, as well as Filipovi¢’s (2017) work on issues
in minority languages, will help us focus on various aspects of the heritage language in which
Mauritanian community may exhibit different attitudes and language practices that are shaped by
different factors, ranging from their immediate family environment and cultural ties, and the exposure
to Hassaniya practices among Mauritanian communities, and the relationship with the dominant
language.

Language ideology

In heritage language studies, language ideology refers to a set of beliefs, attitudes, and feelings
about language structure and use that link the language to identity, culture, power, and social values
(Spolsky, 2004; Ricento, 2006; Kroskrity, 2010). In the context of the diaspora, the attitudes towards
ethnic language and identity, or majority language and identity, are influenced by personal and social
needs. In such context, migrants can choose to align linguistically with either their diasporic community
or their host society (Jovanovi¢ & Simovi¢, 2013). According to them, “the explicit or implicit
manifestation of language ideologies not only gives an insight into an overall understanding of reality
of the given speech community, but also influences the choice of a linguistic form and structure and,
eventually, the choice of the very linguistic code. Consequently, it influences the language
maintenance/shift” (p. 130).

One of the strongest predictors of HL maintenance refers to attitudes and ideologies, which
reflect the value assigned to a language. Positive attitudes are not enough, however, they need domains
of use, and that is where community gatherings, religious and cultural activities are crucial for
preserving HL language (Bilgory-Fazakas & Armon-Lotem, 2025). Practically, language ideologies are
manifested through daily linguistic choices, discursive practices, and attitudes that people hold towards
a particular variety in a given society. In other words, the belief that speaking the majority language is
more prestigious than the minority language, or that the minority language should be maintained for
cultural identity regardless of the need for the dominant language, is highly influenced by people’s
attitudes and decisions about which language to use in their daily lives in a multilingual context. Parents



may believe that sustaining a heritage language is a valuable cultural resource, or that having their kids
exposed to the dominant language will provide them more opportunities. Hence, it is such beliefs that
guide family decisions and language practice.

For our study, it is therefore crucial to examine how beliefs and assumptions shape not only how
Mauritanians speak Hassaniya but also how they view themselves, their culture, and their identity, as
well as their attitudes towards maintaining it. Hence, the work of Spolsky (2004), Ricento (2006),
Kroskrity (2010), Jovanovi¢ and Simovi¢ (2013), Dotowy-Rybinska and Hornsby (2021) on linguistic
attitudes and practices and language ideologies will be helpful in this endeavor.

Language maintenance and Language shift

The concepts of language maintenance and shift are also central to the theoretical part of this
study. The insights brought by Fishman (1991), McConvell (1991), Ostler (2011), Potowski (2013),
and Pauwels (2016) showed that language maintenance is about the efforts made to sustain and use a
language within a community in a situation where it might be shifted to other languages. Language shift,
on the other hand, is the process of gradual replacement of one language by another, often by the
dominant or majority language, unless the minority language is retained as the primary means of
communication and socialization within that community. In particular, Pauwels (2016) noted that
language maintenance and language shift are related to phenomena such as multilingualism, language
endangerment, and language revitalization, resulting from a plethora of language contact situations (p.
17). This implies that language shift and maintenance have historically occurred whenever people with
linguistic backgrounds relocated to other countries and, at some point, came into contact with dominant
languages.

Alshartan (2024, p. 8718) pointed out that many factors contribute to language maintenance and
shift among immigrants at both the individual and societal levels, ranging from educational policies to
family language practices. Hence, in light of the aforementioned, language maintenance and language
shift examine the survival of a heritage language among minority communities in relation to the
dominant societal language. This study will therefore build on the works of Fishman (1991), McConvell
(1991), Ostler (2011), Potowski (2013), and Pauwels (2016), as well as other related works on language
maintenance and language shift that may help us determine the factors that might contribute to or
impede Hassaniya maintenance in multilingual contexts.

Theories in family language policy and heritage language maintenance

Since its inception, the concept of heritage language has received considerable scholarly
attention in the field of family language policy with various theories proposed to understand its nature
and the factors contributing to its maintenance (Hollebeke et al., 2022). However, Curdt-Christiansen
(2025) asserted that, “regardless of the topics and foci of existing studies on FLP, the majority of them
are informed by Spolsky’s tripartite model of language policy” (p. 4).

In his theory of language management, Spolsky proposed a model that defines the concept of
family language policy. His model consists of three interrelated but independent components: language
practices, language ideology, and language management (Spolsky, 2004, 2021). According to him,
language practices are the observable behaviors and choices — what people actually do linguistically in
terms if language usage among the members of a given community. In family language policy,
individual language practices are influenced by the varieties that family members choose to establish,
including which language is spoken at home and which language choices and behaviors are employed



in specific domains (Spolsky, 2012, p. 4). The second component refers to the beliefs, ideologies, and
values that people assign to varieties and features of a language that shape their identities (Spolsky,
2012, p. 4). In family language policy, these beliefs encourage family or community members to
cooperate and value language use within a community, especially those associated with a person’s most
important membership group (e.g., nation, social class, ethnic region, or ethnic heritage). The third
component is language management, which refers to an explicit policy or any specific efforts of
someone claiming authority to modify or influence other speakers’ language practice or beliefs”
(Spolsky, 2004, p. 5) by any kind of language intervention or management. In family language policy,
these efforts often refer to rules made by parents or caregivers with authority over children at home to
modify their language practices and beliefs (Curdt-Christiansen, 2025, p.4).

In addition to Spolsky’s theory (2009, 2012), this study will also draw on language leadership
theory by Filipovi¢ (2012, 2015). Filipovi¢ expended Spolsky’s theory on language management by
adding the fourth component language leadership as an integral part of language policy and planning
in order to examine the reversal of language shift within community networks, educational institutions,
and family language policy. As Filipovi¢ (2015, p. 5) clarifies, Language leadership is about the
'possible interaction between the society and the language in which interested parties use their
experience and knowledge to help others understand things about the world which are reflected in
language and shaped/reshaped or changed by language.” The language leaders and managers in her
theory “are those who belong to interested speech communities/communities of practice, and who start
applying different linguistic patterns in their everyday communication in order to make language more
expressive of their world view and their position in the world, but without pressuring anybody else into
doing so” (Filipovi¢, 2015, p. 5). Filipovic’s theory is cardinal because it revolves around language
management, community interactions, attitudes, and decisions towards language practices. Filipovi¢’s
idea behind Language Leadership (2012, 2015) is that language management should be flexible,
socially engaged, and constructed. It should stem from a bottom-up approach to language policy and
planning, which encourages collaborative network-driven system, away from the traditional view of
language management, which focuses on a top-down approach to language policy.

All in all, what makes Spolsky’s theory relevant to our topic is that it focuses on the relationship
between language practices, beliefs, and attitudes that families and community members hold towards
language use and maintenance in multilingual contexts in the diaspora. Therefore, it is closely related
to the objectives of this study. It will be valuable for identifying and interpreting Mauritanian family
language policies and community language leadership in maintaining Hassaniya as a heritage language
in the diaspora. Similarly, Filipovi¢’s theory of language leadership will be crucial for identifying how
Hassaniya groups, professional networks, and community language leaders in the diaspora consciously
use Hassaniya to express their identities and values through everyday interaction and practices rather
than formal instruction. It will also be crucial for drawing inferences about Mauritanians’ everyday
linguistic choices and behaviors among certain members that may shape Hassaniya usage among other
members within the community, and how they actively maintain and evolve the language through
meaningful social practice, from the ground up, rather than through official policies.

A brief description of the material to be used and the methods for its analysis

Research design

This study will deploy a mixed method approach using a diagnostic questionnaire and a semi-
structured interview to gather insights into Mauritanian family language policies and community




members language leadership for maintaining Hassaniya as a heritage language. This study is
exploratory in nature and is based on non-probability sampling design for two main reasons. First, as
stated in the theoretical part, Hassaniya is a relatively under-researched language, and there is a dearth
of previous research on Hassaniya maintenance among Mauritanian communities in the diaspora.
Secondly, the distribution and the number of the Hassaniya speakers in the target countries are not
known in advance. The study will therefore use snowball sampling, where a few people are contacted,
and then they help the researcher contact other members of Hassaniya community in the diaspora.

The central premise of using mixed research in this study is to collect and analyze both the
questionnaire (the quantitative and qualitative phase of the study) and the interview (qualitative phase
of the study) based on Parallel mixed methods design by Brevik et al. (2022). The goal is to draw
inferences from multiple voices and perspectives. For example, according to Brevik et al. (2022), the
parallel designs “comprise one research phase in which quantitative and qualitative strands occur either
more or less simultaneously or with some time lapse. The basic idea is that the integration of the two
strands (QUAN+QUAL) within the same research phase provides a more holistic picture than does
either method separately” (p. 343).

Participants of the study

The data will be gathered from Mauritanian immigrants, both first- and second-generation,
regarding strategies and attitudes towards maintaining Hassaniya as a HL and cultural identity for
themselves and for their children. The target group of this study are the Mauritanian immigrants living
in Europe. Given the dispersed nature of these diaspora communities, data will be collected primarily
online, with in-person research conducted where feasible. While parental attitudes and their language
practices remain at the core of this inquiry, given the central role families play in heritage language
preservation, the study will also include other immigrants’ voices, regardless of their marital status. This
includes unmarried community members whose linguistic experiences, attitudes, and ideologies
meaningfully contribute to the overall sociolinguistic landscape of Hassaniya in diasporic contexts.
Hence, Parallel mixed methods design will be crucial for analyzing the results of our research
instruments in relation to each other, namely the questionnaire and the interview. According to Brevik
et al. (2022), such design can be useful for validating different datasets and for capturing different
perspectives if the participants provide information in the open-ended interview that is different from
their response to the predetermined questionnaire items (p. 343).

Research instruments

The study will use a questionnaire and a semi-structured interview as the main research
instruments.

The questionnaire

At the initial stage of data collection, the participants will be asked to sign a consent form, which
will be a short, informative paragraph about the study that is included in the first section of the
questionnaire, taking into account that their personal information will be kept anonymous. However,
the objective of the study will not be explained in detail in order not to affect participants’ responses.
The questionnaire will be constructed in relation to the theoretical framework of this study especially
Spolsky’s theory of language management (2004, 2009) and Filipovi¢’s language leadership theory
(2012, 2015) because the main objectives of this study revolve around them. As guidelines, it will also
reflect on standardized questionnaires such as the Language and Social Background Questionnaire
(LSBQ); Anderson et al., 2018) and the Heritage Language Experience questionnaire (HeLEx; Tomic¢ et



al., 2023), that are used in heritage language research. The questionnaire will draw on their primary
focus such as the contexts of language use, which can be also implemented on Hassaniya, such as family
in the household, family outside the household, community gatherings, leisure and activities, religious
and cultural activities.

As a first step, a questionnaire will be used as a diagnostic or a pilot study with a small group of
participants. Once the results from the pilot study are obtained and analyzed, the questionnaire will be
revised and adjusted for clarity for the participants before it is redistributed among the participants of
the study. It will be written in English and translated into Arabic, and it will be an online questionnaire,
using Google Forms or a similar platform. The questionnaire will consist of multiple-choice and open-
ended questions

Quantitative part of the questionnaire

The introductory section of the questionnaire collects quantitative demographic information
about the participants of the study. It begins with general questions including the demographic variables
such as age group, level of educational achievement, country of birth, and length of residence in the
host country. This demographic information provides a set of characteristics against which Hassaniya
maintenance might be examined. This section will be concluded by a question about the respondents’
marital status, and the answer will lead them to the designated second section of the questionnaire. The
main quantitative section of the questionnaire consists of closed-ended items, including multiple-choice
questions, and Likert-scale statements about the primary motives behind emigration by selecting from
a range of options. Several other items include the perceived importance of Hassaniya measured on
scales, and the frequency of participation in community events where Hassaniya is spoken.

Qualitative part of the questionnaire

The analysis of this study will also include descriptive and thematic analysis. This section will
consist of open-ended items about the daily usage of Hassaniya. They reflect on the parental language
practices, beliefs, strategies and management, as well as the community and institutional support in
maintaining Hassaniya as a heritage language. They aim to reveal the attitudes and the degree of
conscious efforts invested by parents to transmit both the Hassaniya language and Mauritanian cultural
identity to their children. These practices include activities and the engagement with traditions, the
celebration of Mauritanian holidays, the preparation of traditional cuisine, and so on. The role of
external institutions and community activities that might support or restrict Hassaniya maintenance are
also embedded in this section. These items aim to situate the family language practices within a broader
sociolinguistic ecology and allow for analysis of Mauritanian family language policies and their roles
in Hassaniya vitality in diaspora contexts.

Interview

The research design of the study will also include semi-structured interviews. They will be
conducted after the participants have filled out the questionnaire and volunteered to take part in the
interview. Interviews will primarily take place online unless it is feasible to do field research. They will
be conducted in Hassaniya and will include a set of predetermined questions, yet the researcher will
leave room for exploring topics raised by the participants. This method may help us gain an in-depth
understanding of the participants’ beliefs and practices regarding maintaining Hassaniya as their HL,
and adjust the questions during the interview as new aspects of the research arise, allowing participants
to unfold their stories freely.



The interview will be conducted in Hassaniya. Each interview will be conducted in a single
session and the length will depend on the participants’ availability and cooperation. The questions will
be simplified to allow the interview to flow naturally. As new insights arise during the interview, the
researcher may use some generic questions, namely for “clarification (What do you mean by...?),
elaboration (Can you tell me more about the time you...?), understanding personal significance (“Why
was that important to you...?””), and so on” (Rolland et al, 2019, p. 280). The interviews will be
concluded by closing questions, or an opportunity will be given to the participants to share anything
related to the topic. The interview will be transcribed and translated into English and analyzed based on
the thematic analysis framework by Braun & Clarke (2006, 2021).

Participants

The participants will be recruited through snowball sampling. This method will be used to
contact only a few individuals who can then help us reach out to other members of the community. For
instance, participants will be reached through friends and family connections, social media posts,
Facebook/WhatsApp groups and communities, Mauritanian social media influencers, and through
Mauritanian families in Mauritania. The researcher intends to travel to conduct in-person interviews
with reachable participants. However, if the visa is not obtained, the researcher will conduct an online
interview via Zoom or Google Meet, or another platform the candidates are comfortable with, and it
will be recorded. They will be asked for their consent to be recorded beforehand. The researcher will
use an interview guide that includes an introductory question or icebreaker to put participants at ease.

Data analysis

Quantitative Analysis

The quantitative analysis will involve descriptive statistical analysis. The aim is to summarize
and present demographic information about the participants based on their age, country of residence,
generation, length of stay in host country, etc. Given the exploratory nature of the study, the
demographic and background variables included in the questionnaire (such as age group, country of
residence, level of education and length of time in the host country) besides the closed-ended and Likert-
scale items (such as how frequently families use Hassaniya at home, how important they consider
maintaining it, etc.) will be summarized and presented in cross-tabulations using descriptive statistics.
The idea behind using cross-tabulations is to show and describe patterns in the data as they are without
statistically testing them. The patterns of data that will be found in this section will serve as the first
analytical layer upon which the deeper qualitative part of the questionnaire and interview data will be
built upon.

Qualitative Analysis

The qualitative analysis will use thematic analysis based on the Braun and Clarke (2006, 2021)
framework. Thematic analysis can help identify and examine the underlying beliefs, assumptions, and
ideologies that participants’ responses will reveal. It will be mainly applied to data from open-ended
questionnaire items and semi-structured interviews. This process involves systematic steps, including
taking notes, familiarizing oneself with the data, coding it, and organizing the codes into recurring
themes. The results will then be drawn, classified, and discussed. These themes may include the
symbolic value of Hassaniya, parental language-transmission strategies, language-leadership
communicative activities, and wider community members’ beliefs about and attitudes toward
maintaining Hassaniya as a heritage language, as well as other themes that the study will yield. The



qualitative analysis may also provide fundamental and interpretive insights that explain patterns
identified in the quantitative stage. By drawing conclusions from participants’ own words and lived
experiences, the qualitative analysis will help the researcher develop a deeper understanding of
intergenerational Hassaniya transmission.

Overall, the analysis of this study will also be done in the relation to the theory of language
management by Spolsky (2009, 2012) and language leadership theory by Filipovi¢ (2012, 2015) as they
will help us analyze and interpret the data obtained from the participants in relation to the main patterns
addressed by these theories.

Preliminary research plan

This study will consist of six chapters organized as follows:

1. Introduction: This chapter will contextualize the research focus, define the research problem, and
set the research goals. It will also present the rationale justification for the choice of the topic, as well
as the importance of exploring Hassaniya as a heritage language among Mauritanians in the diaspora.

2. Theoretical framework: This chapter will present a comprehensive review of the relevant literature
about bilingualism, language contact and identity, language policy and planning, family language
policy, language maintenance and shift, and heritage language maintenance, as well as other related
theoretical concepts in the area of focus. This chapter will include distinct yet related sections focusing
on Hassaniya, its development, and the sociolinguistic situation in Mauritania. It will also provide a
contextual framework by looking at Mauritanian emigration in the diaspora.

3. Research design: This chapter will address the methodological considerations and justifications that
will guide the empirical part of this study. It will explain the choice of research method used for data
collection, the research instruments employed, and elaborate on the research context and participants
involved in the study. It will be divided into sub-sections as follows:

Questionnaire: This section will describe the questionnaire method used in the study, including the
context, participants, the structure of the questionnaire, and its administration.

Interview: This section will describe the structure of the interview, the procedures, and protocol
followed in recruiting participants and conducting interviews. In addition, a brief section of this chapter
will be dedicated to the ethical issues that may arise during the research.

4. Findings: This chapter will present and describe the results obtained from the study in light of the
research questions and objectives. It will also demonstrate the results obtained from the data
instruments, namely, questionnaires and interviews. It will be divided into two sub-chapters:

Results of the questionnaire: This chapter will analyze the results obtained from the questionnaire in
relation to the research questions and objectives of the study. For this purpose, visual illustrations such
as tables, graphs, and other illustrations will be used.

Results of the Interview: This chapter will demonstrate the findings derived from the interviews
conducted with participants. It will describe and interpret the qualitative data in light of the research
questions and objectives, highlighting the major themes and perspectives that emerge from the
interviews. The chapter will also include relevant excerpts from participants’ responses to support the
analysis. In this aspect, thematic analysis will be used to systematically identify and analyze themes and
patterns in our database.

5. Discussion of the findings: This chapter will readdress the findings from both the questionnaires and
interviews, this time in relation to the relevant literature that will help us connect the dots, draw




inferences, identify key themes and patterns emerging from the data, and interpret them within the
sociolinguistic context of family language policy and heritage language maintenance.

6. Conclusion and implications: This chapter summarizes the main findings, discusses the study’s
shortcomings, analyzes the implications, and provides recommendations for future research in the field
of language policy and planning not only in relation to Hassaniya but also to other languages that might
show similar socio-educational patterns in language policy and planning and, within family language
policy.
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inquiries about the language and explaining various areas of phonetics, grammar, and syntax depending
on the needs of conducting classes in the subject Field Linguistics 2 at the Department of General
Linguistics, from 01.03.2024 to 30.09.2024 at the Faculty of Philology. In addition to his academic
endeavors, his primary focus is on curriculum pedagogy, textbook analysis, sociolinguistics, and
psycholinguistics. His recent research interests center on language policy and planning, as well as
heritage language maintenance, particularly regarding his native language, Hassaniya.

Ould Ehine published two different papers in different journals (Philologia and Primenjena
lingvistika) at the Faculty of Philology, University of Belgrade. Regarding his doctoral research topic,
he presented a paper online at the Heritage Language Week 2026 conference at Frankfurt University of
Applied Sciences. This paper, which is a work in progress, is about the Challenges of teaching
Hassaniya as a heritage language in the diaspora: Mauritanian families in France and Spain as a case
study. He also attended the course Language Vitality as one of the courses of the Summer School in
Languages and Linguistics organized by the Leiden University Center for Linguistics (LUCL), from
July 6th, 2026, to July 17th, 2026.
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KATEJIPA 3A OINLUTY JIMHI BUCTUKY

MNPEAJIOT YJIAHOBA KOMUCHUJE
3a 00paHy TeMe U OlieHY Hay4YHE 3aCHOBAHOCTH JIOKTOPCKE AMCEPTALIU]e

IMopaum o xkanauaaTy

HNme u npe3ume KaHaHAATA: bpoj nocujea:
mcp H'Meide (Ahmed) Ould Ehine 2023/30063

PaaHu HacJIOB TeMe TOKTOPCKe AUcepTanuje

Hassaniya as a Heritage Language Among Mauritanian Immigrants: An intrinsic case study
with Mauritanian families and immigrant communities in Europe
XacaHuja Kao HaCleTHH je3uK Mehy MaypUTaHCKMM HMUTPAHTUMA: HHTPUH3UYHA CTyIH]ja
Cliy4yaja ca MaypUTAHCKUM IIOPO/IHIlaMa ¥ UMUTPAHTCKUM 3ajeHuiama y EBponn

¥Yike Hay4He 00J1aCTH KOjHMA NPHIIAa TeMa I0KTOpPCKe JucepTranuje

Cryauje HacaeHor je3nka, COUMONMHIBUCTHKA, [IpuMemeHa THHrBUCTHKA, [IBOje3HYHOCT,
[TopoanyHa je3uuka MojMTHKa, Je3uuka NnojauTHKa v riiaHupame.

IIpeasor MeHTOpa AOKTOPCKe AHcepTaluje

npod. ap Axa Jopanosuh

1) Karenpa 3a Onwry nunrsuctuky je CAINTACHA ca mpeasoxeHoM TeMOM J0KTOPCKe AHCEpTalHje u
npeaJioroM MeHTopa u npenaxe Behy nokropckux akanemckux cryadja @unosowkor dakyarera aa ycBoju
HaBegeHu cactaB Komucuje 3a onbpaHy TemMe M OlIEHYy Hay4He 3aCHOBaHOCTH MpeAJsiora TeMme JOKTOPCKe
JUcepTanmje.

2) Karegpa 3a je CATJIACHA ca npenjioKeHOM TE€MOM [IOKTOPCKe
AUcepTaNHje Y3 NPOMEHY NPeaJI0KeHOT MEHTOpa, 32 MITa je KAHANJAT Aa0 CarjacHOCT KOja ce HaJlasH y
npuJjory, u npeanaxe Behy nokropckux akagemckux crynuja @Ounonowkor (akynrera Aa yCBOjU HaBE/EHH
cactaB Komucuje 3a 00paHy TeMe U OLieHy Hay4He 3aCHOBAHOCTH MpPe/Aiora TeMe J0KTOPCKe AucepTaLuje.

3) Karenpa je 3axsbyuuna lia mpeJioKeHa TeMa He MPHIAAA Y:KOj HAay4HOj 06JIaCTH KOja ce M3yuyaBa Ha
Karenpu u [pujaBy Teme Ha pa3Matpatse ynyhyje Kareapu 3a , Koja y poky
on 30 nana Tpeba Behy mokropckux akagemckux ctyauja @unosnowkor dgaxkysirera, npeko Apxuse, Aa ynyTu
npeqior cacraa Komucuje 3a oa0paHy TemMe M OLeHY Hay4He 3aCHOBAHOCTH TeMe JOKTOPCKE JucepTaLuje.
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MNPEJJIOI MEHTOPA U YWIAHOBA KOMHUCHJE

MEHTOP

Hme u npe3ume:

Amna JoBanosuh

3Bame:

peaoBHH npodecop

dakyyiTeT Wik HHCTUTYLHja:

Yuupep3ureT y beorpagy — ®@uiioiomkH Gpakyarer

Vixka obnact
HAYYHOUCTPAKUBAYKOL paja:

IMpumemeHa MUHrBHCTHKA, [lInanckn jesuk, Ctyauje
HacJeHOT je3uka, [IcCHX0/JIMHIBHCTHKA

AKO NIPEI0KEHH MEHTOP HUje Ha JHCTH MeHTopa Dunonomkor ¢paxynrera, UCIyHEHOCT
yCIIOBa 33 MEHTOpa TOTBphyje ce MPHJI0KeHOM TadesIoM u3 akpeauTaumje (m_tabela).
KBaniukanmje 3a MEHTOPCTBO MPEIOXKEHE TeMe ce HOoTBphyjy pasoBuMa u3 0071acTH KOjoj
npuInaja npeUiokeHa Tema Jucepranyje (HajMame 5 pagosa).

1.

IpensioskeHn MEHTOP CBOjHM MOTIHCOM NOTBPhyje A2 NpUXBaTa MEHTOPCTBO NMpeELI0KEHE TEMe
JAOKTOPCKe AMcEpPTalHje U 1a BJIa/Ia je3uKkoM Kojum he npemioixkena Teza O4TH HaMCaHAa.

JlaTym npuxBarama MEHTOPCTBA:

30 9. 2026,

*
IMoTnHC npeaoxkeHOT MEHTOPA

A //L/ /%//

* .
CarnacHOCT Ce MOXe JaTh y CJI000AHO] GOpMU U Y eNIEKTPOHCKOM 00Ky .




NPEACEJHUK KOMUCHUJE A 1. YIAH

Nwme u tipesume:
Jenena @uaunosuh

3Bame: PexoBuu npodecop

dakyaTeT WIK UHCTUTYLIH]ja:
YuuBep3uret y beorpany — ®@uiosiomiku pakyarer

VYxa obnact
Hay4YHOUCTPAKUBAYKOT paja: XHMCNAHHCTHKA — HINMAHCKH je3uK, COMOTHHTBHCTHKA,
Je3nuKka noJIMTHKA U MVIAHUPambe

Axo 1ipeuiokeHH wiaH Komucuje Hije Ha JTHCTH HaCTaBHUKA HAa JJOKTOPCKUM CTy/A1jaMa
dunonomkor ¢akysirera, kBainpukaidje 3a uwiaHa KoMmucuje norsphyjy ce npuiaoxkeHom
TaGesioM u3 akpeautanuje (d_tabela) vy 6ubnuorpadujom U3 Koje ce BUAM [a UCITYyHaBa
ycioBe 3a apkame HacTaBe Ha JIAC npema CTannapauMa 3a akpeauTalLyjy.

1.

IIpennoxenu wian Komucuje ceojum nornucom norephyje na npuxsara unancreo y Komucuju
3a o0paHy H OLEHY HAy4YHE 3aCHOBAHOCTH NPeIJI0KeHe TeMe JOKTOPCKe AHcepTaluje u 1a
BJIaJIa je3UKOM KojuM he npeaioxeHa reza ONTH HAIIHCAHA.

. ¥*
Jarym npuxBaTama WIaHCTBA: I[Mornuc npeasioxenor 4iana Komucuje

« .
CarnacHOCT Ce MOXe AaTH Y CJI000HO0] GOpMU U Y EIEKTPOHCKOM 00JHKY.




YJIAH KOMUCHUJE

Hme u nipesume:
HNBana I'nuropujesunh

3Bame:
BaHpeAHH npodecop

dakyITET UM UHCTUTYIIHja:
Yuuepsuter y beorpaay — ®@uiosomks pakyarer

Vika obiact
Hay4YHOUCTPAKUBAUKOT pajga: | Apabucruka, [I[pumemeHa JTMHIBHCTHKA
(TepmuHoOJIOrHja), Jesuk crpyke (npesoheme),
Jloxkanuzanmuja

AKo nipeytokeHr wian KoMricuje Hje Ha TUCTH HaCTaBHUKA Ha JIOKTOPCKUM CTyJujama
dunonomkor gakyntera, KBatudukanuje 3a wiana Komucuje norBphyjy ce NpUI0KeHOM
TabesioM U3 akpeautanuje (d_tabela) v 6mbéamorpadujom U3 Koje ce BUIH J1a NCITyHhaBa
ycyioBe 3a npxkame HacTaBe Ha JIAC npema CtanaapanmMa 3a akpeauTanujy.

1.

Hpennoxxkenn uwian Komucuje cBojum nornucom norephyje 1a npuxsara wianerso y Komucuju
3a 0A0paHy M OLleHY Hay4YHe 3aCHOBAHOCTH Npe/Jio’KeHe TeMe JOKTOpCKe JucepTauuje u a
BJIA/Ia je3MKOM KOjuM he npensioskeHa Tte3a OMTH HANIMCAHA.

JlaTyM npuxBaTama 4IaHCTBA: IMoTnuc npemoxkenor wiana Komucuje'

A0- 4 2020 - Jyia &

* CarnacHOCT ce MOJke aTH Y c1060aHOj GOPMU 1 Y EJIEKTPOHCKOM OBITHKY.




YJIAH KOMUCHUJE

HUme u nipesume:
Muauua Mupuh

3Bame:
JOLIEHT

daxynTeT WK UHCTUTYIIH]ja:
Yuusep3urter y beorpaay — ®uno3zopckn pakyarer

Vixka obmnacrt
Hay4YHOUCTPAKUBAYKOT paja:

AKo nipeuiokeHd wiad KoMucuje Hije Ha TMCTH HacTaBHUKA Ha IOKTOPCKUM CTYdjaMa
Ounonowikor gakynrera, kBainpukaiuje 3a wiana Komucuje norsplyjy ce npusioxeHom
Tabenom u3 akpeauranuje (d_tabela) vnv 6udauorpadujom u3 Koje ce BUIU Jia UCIYHaBa
ycnoBe 3a npxkambe HactaBe Ha JIAC npema Ctanaapauma 3a akpeAuTanujy.

l.

Ipenpnoxkenn ywian Komucuje ceojum nornucom norephyje na mpuxsara wiancrso y Komucujn
3a 0A0paHy H OlleHY Hay4He 3aCHOBAHOCTH Mpe/1JI0KeHe TeMe JOKTOPCKe JucepTanuje u aa
BJIajia je3nKkoM kojuMm he npeasiolkeHa te3a OMTH HamUcaHa.

JlatyM npuxBarama 4iaHCTBa: IToTnuc npensoxenor wiana Komucuje”

* CaryiacHOCT Ce MOJE IaTH Y CJI0601HOj (POPMH M Y €NEKTPOHCKOM OBIMKY.




Komucuja 3a ogbpaHy TeMe 1 OLieHy HayuyHe 3aCHOBAaHOCTH TeMe JOKTOpCKe aAucepTaumje

From Milica Miric <miricmilica@gmail.com>
To <opstaling4@fil.bg.ac.rs>

Ce Ana Jovanovic <anajovano@gmail.com>
Date 2026-09-30 19:29

flowToBaHW W nowTtoBaHe,

oBUM nyTem pajem cBojy carnacHocT pa bynem dnaH Komucuje 3a oabpaHy Teme
OLUeHy Hay4YHe 3aCHOBAHOCTU Teme AOKTOpPCKe aucepTauuje kojy je kaHaupat: mcp
oyna ExvHe X'Meupe npujasuo nop Hacnosom "Hassaniya as a Heritage Language
Among Mauritanian Immigrants: An intrinsic case study with Mauritanian
families and immigrant communities in Europe / XacaHuja kao HacnegHu jesuk
Mef)y MaypuTaHCKUM MMUFPaHTUMa: WHTPUH3MYHA CTyauja cnyvaja ca MaypuTaHCKAM
rnopoauuamMa M UMMrpaHTCKkuM 3ajeaHuuama y Esponu" (npeanoxenwu meHTop Ap AHa
JoBaHoBuh) .

Takohe, y HacTaBKy HaBoAuM Heke oA pedepeHun koje me kBanudukyjy 3a udnaHa
Komucuje:

1. Krzelj, K., Mirié, M., & Osmjanski, V. (2025). Stavovi studenata prema
vrednovanju postignuca u nastavi stranih jezika u kontekstu vestacke
Pristupi i strategije. Zbornik radova VI medunarodne konferencije o jeziku
struke (pp. 413-425). Beograd: Drustvo za strane jezike i knjiZevnosti
Srbije (DSJKS), Sekcija univerzitetskih nastavnika stranog jezika struke
(SUNSJS), Univerzitet u Beogradu - Filozofski fakultet.
https://doi.org/190.18485/1sp.2025.6.ch28

2. Mirié, M., & Petrovié, V. (2025). Strani jezik struke u akademskom

okruzenju: Izazovi i moguca resenja. U T. Parezanovié¢ & M. Nikolié (Eds.),
Filoloski vidici 3. Zbornik radova sa treceg naucnog skupa nacionalnog
znacaja (Beograd, 22. novembar 2024) (pp. 118-136). Beograd: Alfa BK
univerzitet. https://doi.org/10.46793/Fil . Vidici3.118M

3. Porovi¢ Danijela i Milica Mirié (2016). Visejezi&nost u studijskim
programima fakulteta nefiloloske orijentacije Univerziteta u Beogradu.
Naslede 35: 29-43.

4. Milica Mirié¢, Danijela Dorovic¢ (2015). Nastava stranih jezika na

univerzitetu: saradnja nastavnika jezika struke i nastavnika strucnih
predmeta, Nastava i vaspitanje, UDK - 378.148::811. DOI:
10.5937/nasvas1503507M. vol. 64, br. 3, str. 507-520. ISSN 0547-3330.
5. Milica Mirié, borovié Danijela (2013). Jezik struke na univerzitetu:
stavovi nastavnika struénih predmeta, Kroz jezike i kulture, Zbornik
radova, Univerzitet Crne Gore, Institut za strane jezike - Podgorica,
Podgorica, str. 481-488. ISBN 978-86-85263-10-1.

6. Tadic I, Lakic D, Odalovic M, Milica Miric, Tasic Lj, Parojcic 3J.
(2012). Comparative survey of students' vs employers' expectations
concerning professional attributes of pharmacy graduates. 71st
International Congress of FIP, World Congress of Pharmacy and
Pharmaceutical Sciences, Amsterdam, Netherlands, 3-8 October 2012.

7. Danijela Porovic, Milica Miric¢ (2011). Jezicke potrebe studenata
nefilolodke orijentacije sagledane kroz iskustva nastavnika struénih
predmeta, UDK 378.147:811. Nastava i vaspitanje, vol. 6@, br. 1, str.
23-35. ISSN 0547-3330.

06nacTM MOI HAYYHO-UCTPAxXMBAYKOr paja obyxsaTajy, usMmehy OCTasnor, npuMeneHy
NMHFBUCTUKY, Je3uK CTpyKe U MeTOAMKY HacTase.

C nowToBakeM,

Munumua Mupuh

BaHpeAHa npodecopka

ounosopckn pakynteT, YHuBepauTeT y beorpapy



Ha ocHoBy unanoBa 440 m 76 Craryra YHuBep3utera y beorpamy — ®uonomkor
(dakynrera, uaanoBa 33 u 35 3akoHa 0 BUCOKOM 00pa3oBamy U wiaHa 6 [IpaBuiiHMKa 0 HAYUHY U
MOCTYTIKY IIPHjaBe U OLIEHE HayyHe 3aCHOBAHOCTH TeMeE JIOKTOpCKe nucepranuje 6p 595/2, Behe
nokTopckux  cryamja  @uionomkor — Qaxkynreta Ha I penoBHO] CeTHULIU
onpkaHoj naHa 12. okrobpa 2026. roaune, JOHENO je

ONJIVKY

I
Haje ce carmacHOCT Ha TIPUjaBy TeMe, MPEIJIOT WIAHOBA KOMHUCH]E, Ka0 M IPEIOr MEHTOpa
3a 010paHy TeMe M OIeHY Hay4YHE 3aCHOBAHOCTH JOKTOPCKE AMCEpTaldje KOjy je MOJHEO MCp
H’Meide (Ahmed) Ould Ehine, 6p. nocujea 2023/30063.

1T
OnnyKy 0 cariacHOCTH Ha IIpHUjaBy TeMe, IPEJIoT YWiaHOBAa KOMHUCH]E U MIPEIJIoT MEHTOpa 3a
on0paHy TeMe M OLIEHy Hay4YHE 3aCHOBAHOCTH JIOKTOPCKE JucepTanuje noctaButd HacrtaBHo-
HayuHoM Behy dDakynTera Ha yCBajame.

[Ipencennnk Beha mokTopckux cryauja
duosnomkor ¢akynaTeTa

IIpod. np Ana JoBanosuh

HocraBuru:

- HacraBHO-HayuHOM Behy,

- [Ipencennuky Beha noktopckux cryauja,
- LenTpy 3a JOKTOpCKE CTyAH]E,

- ApxuBH.



